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Editorial

The importance of research has widely been felt since the origin of the human

civilization. The story of human growth and prosperity is intimately connected to the

extensive research which has ultimately opened a new door to unrevealed possibilities

and unexplored realities. In this connection, education as an area of integrated and

interdisciplinary study has influenced the core ideologies of the country and at the same

time it has been used as a weapon to eradicate.

The evil like illiteracy, social dogmatism and conservatism. Educational research is a

great tool to deal with the educational complexities that a nation faces. The quest for

research in the field of education has given birth to many innovative teaching learning

strategies which almost has revolutionized the instructional process of the school climate.

In absence of research, the society can't move even if a step towards predefined destination.

Educational research provides a solid theoretical background of the educational and

societal complexities that a nation has to deal with. All educational setbacks that we face

in the field of teacher education, population education, guidance and counseling,

educational management and administration, language education, learners' psychology

etc, can only be solved by proper context specific ethical research. Therefore, in the present

decade, instead of a way to maintain employment, researchers, teacher educators and

scholars should look at research as a way to develop new understanding about teaching

learning and administrational problems. Determination for authentic and ethical research

can revive the country from present quality crisis and can save the Indian educational

system which stand at the critical point of demolition.

The Present Volume of Anweshan: Journal of Education contains research and

conceptual papers on different areas like disabled and giftedness of students, Instructional

leadership, academic achievement and emotional intelligence, attitude towards internet,

impact of computer aided learning, Continuous and Comprehensive Evaluation(CCE),

Parental attitude to wards their Children with mental retardation, ICT, Rashtriya

Madhyamik Shiksha Abhiyan, Hinglish: The Language of Globalization and Environmental

Knowledge among the Sanskrit Students and other important research papers of

experienced as well as new-research find place in the volume, suggestions for improvement

of the volume are welcome.

Editorial Board
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A Study on Disabled Students and their Giftedness

Dr. Y. Rajlakshmi Devi

ABSTRACT

Gifted students with disabling conditions remain a major group of underserved and under

stimulated youth. Identification of giftedness in students who are disabled is problematic. The

educational community has long grappled with teaching children who are not average or are

not part of the mainstream. Gifted, creative, and talented students have special educational

needs; they may learn in ways different from other students; they are more curious; and they

think more abstractly. At the same time, students who are gifted are vulnerable to the same

forces that affect other children and youth and can become frustrated and bored in unstimulating

learning environments. This group, comprising three to five percent of the school age population

also falls outside the mainstream of our current educational system. These children are identified

as gifted or intellectually talented because our educational system is not usually geared to

accommodating their needs. Hence, while many issues circulate in the education of students

with gifted, talents, and creativity, the major issue is- whether a public education system that

is philosophically and administratively egalitarian in nature should provide special services

for children who are already well-endowed. What other education options are available for

them. The focus on accommodations for their disabilities may preclude the recognition and

development of their cognitive abilities. In order for these children to reach their potential, it

is imperative that their intellectual strengths be recognized and nurtured, at the same time as

their disability is accommodated appropriately.

Key words: Gifted children. Disability, special education, Exceptional children,

Mainstream

INTRODUCTION

All over the world, the area of gifted education is a relatively late developing field in

the whole spectrum of special education services, but as of now there are various

organizations Governmental and non-Government has taken up the task of helping

differentlyabled persons. All individuals regardless of their assets and liabilities of

Asst. Professor, Dept. of Education, North Eastern Hill University, Tura campus, Meghalaya
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potentiality and personality contribute towards the national development. Recent

advancements in both the fields of disability and giftedness have alerted professionals to

the possibility that both sets of behavior can exist simultaneously. The field of special

education has evolved to a great extent. The programs and services for the disabled in our

country have also undergone rapid expansion and improvement. There has been a growing

openness to the assumption that giftedness can exist among persons with disabilities. The

general practice is to focus on the disability of impairment of an individual forgetting the

fact that the disabled persons has many potentialities and gifts that need to be identified

and addressed for its maximum development in each individuals. It is interesting to note

that these gifted children often exhibit high level interest outside the classroom and develop

interesting and innovative hobbies at home. The exhibition of creative and intellectual

abilities, and intellectual strength and passion that they bring to their hobbies and activities,

are clear indicators of their potential for giftedness. What they need is individual attention

and an environment that will nurture their gifts and attend to the development of their

abilities.

Unfortunately, in India the educational needs of the persons with giftedness and

disabilities’ the twice-special groups have received little or no recognition. Our country

offers special educational services and programs for the children with disabilities but

there is no special program for these disabled children who are gifted and talented. This

study aims to identify areas of giftedness among the disabled students of the Montfort

Centre for Education, Tura.

OPERATIONAL TERMS

Exceptional children: Refers to those children who differ from the average to an extent

that their differences warrant some type of special school adjustment, either within the

regular classroom or in special classes.

Gifted children: The term gifted or talented stands for those whose performance is

consistently remarkable in some potentially valuable activity.

Special education: Special education is a set of programs or services assigned to meet

the particular need of exceptional persons with educational plans and instruments, which

will bring the individual to the highest level of his/her potential and capacity.

Gifted person with disability is an individual identified as gifted but with one or several

disabilities. These individuals of exceptional ability or potential can achieve high

performance, despite of the handicapping situations such as hearing, visual or orthopedic

impairment, emotional disturbances or learning disabilities. The label of possible

combinations of giftedness and handicap is very broad; with varying degree of specific

strengths and weaknesses. In practical term a handicapped gifted child must meet the

criteria for single or multiple dimensions of giftedness as well as the criteria for the
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handicap. Such a person posses two sets of exceptional characteristics- giftedness and

disability’ which are the basis for and focus of social and educational interventions.

NEEDS AND PROBLEMS OF GIFTED CHILDREN

Like other children, the gifted children also have certain basic needs’ the need for

security, for love, for belonging and the need to be accepted as an individual. In addition

to these basic needs the gifted children may have certain special needs like

(a) The need for knowledge and understanding.

(b) Creativity and ingenuity;

(c) The development of his exceptional ability or abilities and

(d) The need for self-actualization or self- expression.

Act, policies and legislations of Indian Government for disabled.

The constitution of India guarantees that the disabled people will have the same right

as other members of the society. Article 45 speaks about the free and compulsory education

to all the children till the age of 14 years. These directive principles are meant to ensure

that the disabled citizens have the right as well as the opportunity to participate in all

socio-economic activities like the rest of the community.

RCI (1992), the first country legislation enacted by the Government of India, regulates

the training of rehabilitation professionals. Through this act only those people with adequate

qualification can practice rehabilitation of the disabled.

PWD Act (the persons with disabilities, 1995) which calls for the equal opportunities,

protection of rights and full participation of the disabled. It also recommends the prevention

and early detection of disabilities, educational and employment opportunities, social

security, non- discrimination and establishment of institution for the persons with

disabilities.

At present in India a number of special schools and special educational programs for

the children with disabilities. These schools and institutions focus only on the academic

education and rehabilitation procedures of the disabled. There is no special provision or

program to develop the special talents and gifts in these children. It is found that many of

the disabled children also possessed special gifts and talents which can be developed fully

if given the right training and opportunity. This study proposes to investigate the above

problem and offer critical and constructive suggestion to identify and arrange special

programs for the children who are disabled and at the same time gifted in one area or

another. Specifically this study aims to analyze the programs of on special education

Centre viz Montfort Centre for Education. Thus the study is undertaken with the title, “A

Study on Giftedness among the Disabled Students of Montfort school, Tura, Meghalaya.
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OBJECTIVES OF THE STUDY

The following are the objectives as given below:

1. To find out the inner potentialities possessed by differently able children of

Montfort Centre.

2. To bring awareness among family members, teachers and principal that children

are gifted in various ways in spite of their physical deficiency.

3. To examine the nature of programs undertaken by centre and problems faced

by the organization.

4. To understand the ways of identifying or recognizing a particular gift or skill in

an individual.

5. To find out the problems faced by the differently abled students.

6. To suggest remedial measures for overcoming the problems faced by these

children

DELIMITATIONS OF THE STUDY

The demography of disability is difficult. Counting persons with disabilities is

challenging. That is because disability is not just a status condition, entirely contained

within the individual. Rather, it is an interaction between medical status (say, having low

vision or being blind) and the environment. In order to make study on the giftedness of

the disabled the investigator has taken a step further to find an education center for the

disabled, which is situated at Tura, in Meghalaya.

METHOD OF THE STUDY

The main aim is to address the issues related to the education of the persons with

giftedness on disabilities in a particular school, Montfort Centre for Education at Tura, in

Meghalaya. This analysis is done on the basis of spot study and observation of selected

disabled individuals who are gifted and talented. The interview method and questionnaire

method was implemented in order to collect information from the Principal/ Director,

parents, teachers and students.

SAMPLE OF THE STUDY

This study has been undertaken to examine the special program run by the Centre for

the talented and gifted disabled students. The universe of the study included the entire

population teaching staff, Parents, all the gifted students of the Centre, Warden and Head

of the centre. At the time of data collection the population of the gifted students and the

teaching staff numbered 113 and 68 respectively.
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Table 1: Showing Population of the Present Study

Sl. No Types Number

1 Gifted children with disability 113

2 Teachers 68

3 Principal 1

4 Warden 1

Total 183

Random sampling procedure was used to draw samples of such students of the Centre.

The actual sample consisted of 4 Teachers and 4 students and their parents. Among the 4

students two are boys and two are girls, a boy and girls are partially visually impaired and

a boy is blind.

Table 2: Depicting Sample of the Study

Type Numbers

Gifted children with disability 4

Teachers (Special education trained teachers) 4

Principal 1

Parents of the chosen children 4

Total 13

TOOLS USED FOR DATA COLLECTION

The tool used for this piece of work is the self- prepared questionnaires, which help to

obtain information relevant to the study from various categories of respondents.

Questionnaire contain “Yes” or “No”, multiple choice, and open ended type. Keeping in

view the objectives of study, the needed information was planned to be collected from the

respondent. In all the 4 different questionnaires were developed, meant for, Director

Teachers, Students and Parents of those gifted students. The investigator himself interviewed

the interviewees and gathered sufficient data.

MAJOR FINDINGS

The major findings of the present study are given below.

1. The study shows that this centre has been started in 1994 by the Montfort
Brothers of St. Gabriel for the education and care of the disabled children of the
North east and very particularly in Garo Hills of Meghalaya.

2. The special facilities provided by the centre are- Methods and Techniques to
identify the giftedness on the disabled children, and special coaching to the
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identified gifted children through various curricular and co-curricular
activities.

3. The co-operation and input from parents of the children selected for the study
in development of their talents was found to be minimal and marginal.

4. The finding of the study shows that there are students gifted though they are
disabled.

5. The programs and activities offered at Montfort Centre for Education- the Centre
selected for the study- gives emphasis for the development of various talents such
as music, art, athletics and sports and games. They also provide vocational training.
But still the Centre does not provide specific programs for specifically selected
children who are disabled at the same time showing special gifts and talents.

6. The school authorities feel that co-operation from the part of the parents are
lacking. It also shows that though teachers are trained in the area of disability
they are able to help the gifted students only to some extent.

7. The teachers of the disabled children though possessing special qualifications to
teach the handicapped did not have enough special training in the identification
and nurturing of special gifts and talents in the disabled children entrusted to
them.

8. The findings show that the teachers and the parents have a great role in finding
out the talents of the disabled gifted students and encouraging them to develop
their skills and talents.

9. The finding shows that all the gifted disabled students are not getting enough
opportunities to express their talents at this centre.

10. Thorough the acknowledgement of their giftedness by the teachers self esteem
among the children is developed.

SUGGESTIONS

The following are some of the suggestions given based on the findings of the study:

1. The gifted are the gift not only to him but also for the society, country and the
world at large. If they are not identified in due time, it is not only the loss of
one person but of the nation and the world. So the gifted children should be
identified and the standardized tool should be developed. More studies have to
be done in the area of the gifted disabled.

2. The special programs for the gifted disabled need to be developed by the
government and the education department.

3. Identify persons and institutions to deliver results oriented programs also motivate
and support them.

4. It is important to give education to gifted persons with disability with both abled
bodied. They also need exposure to both kinds of teachers.
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5. All the parents and educationists are not much aware of the gifted disabled.
And they are giving more attention to the disability than the ability. So there
should be an orientation and awareness program towards this to enlighten them.

6. Chances should be given to the teachers to come together with other educators
working in the same discipline, and visits to centers, which give services to special
children, preferably well known centers, which enrich them.

7. Parents should allow the child to be independent, as possible and the child should
be encouraged to explore his/her environment actively.

8. Each student should be given opportunities to demonstrate what he/she can
accomplish both academically and physically.

9. Gifted disabled are to be identified as gifted and the focus of attention should be
on the development of their talents rather than their disability.

10. Children are to be helped, to face the undesirable comments and other difficulties
come on their way. They must be guided to look beyond all these and take
courage to use their talent to the utmost.

11. Training programs for teachers to identify and help the gifted disabled also should
be implemented.

12. Children need more exposure to competitions.

13. Teachers need more exposure to seminars orientation courses and workshops
where matters about gifted are dealt.

CONCLUSION

As a conclusion of the study the investigator puts forward these points that disabled

persons with giftedness need to be identified as gifted in addition to their handicap and

the focus of attention should be on the development of their talents and abilities, rather

than on the magnification of their disability. These students need a stimulation education

environment, which will enable them to develop their talents and potentials to maximum.

Special education teachers, who work with students with disabilities, must continue to

define and describe the sub- population of gifted persons with disabilities. More

information about their characteristics and educational needs would help them to

stimulate and nurture exceptional potential that may be present in the child. A related

need is to develop diagnostic instruments that will more accurately assess the specific

educational needs of the child. With accurate diagnostic information parents and

professionals can formulate more appropriate expectations’ for the achievement of the

child so that optimal educational programming can be provided. Determination and

self- motivation stem from the home environment, parents should therefore give emphasis

to success as well as high expectation and achievement, rich experiences and resources,

as well as many role models for success and families can encourage the development of

high motivation and specific goals.
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Prevalence of Depression among the
Senior Secondary Students of Nagaland

*Ms. Arenla Tzudir
**Dr. (Mrs.) Elizabeth Gangmei

ABSTRACT

Adolescence is a phase wherein individuals experience rapid changes in hormonal balance, physical

and cognitive development. It is also a time when they are subjected to immense peer pressure combined

with ever changing perceptions of the world and conflicting desires to be independent but free of

responsibilities, no wonder adolescence is a phase of emotional turmoil and behavioral instability. It is

not uncommon for adolescents to experience brief, at times intense episodes of blues, irritability, or

rebellion and quite often these are severe enough to warrant a psychiatric diagnosis. However,

unfortunately these symptoms of depression easily masquerade as part of the normal tumult of

adolescence.Adolescents spend much of their time in school and therefore schools can be an essential

first line of defense in combating mental health problems, such as depression. School staff can take the

opportunity to observe and intervene when a student exhibits signs of a problem. Schools should work

to strengthen protective factors and to educate students, staff members, and parents about depression

and the hope offered by effective treatment. Schools can also provide early identification, intervention,

and referral services. Failure to do so has serious consequences besides suicide- depression’s most tragic

and irreversible outcome. Without treatment, depressed teens are at an increased risk for school failure,

social isolation, unsafe sexual behavior, drug and alcohol abuse, and long term life problems. Conversely,

virtually everyone who receives proper, timely intervention can be helped, but early diagnosis and

treatment are necessary. The present study, PREVALENCE OF DEPRESSION AMONG THE SENIOR

SECONDARY STUDENTS OF NAGALAND, is an attempt to address the issue of depression among the

adolescents by estimating the prevalence of depression among the senior secondary students of Nagaland.

Based on the research study recommendations are presented.

Key words: Depression, Adolescence.

*Astt. Teacher, G.M.S. Salangtem, Mokokchung, Nagaland Email: arenla@gmail.com,

**Astt. Professor, Department of Education, R.I.E (N.C.E.R.T), Bhubaneswar, Odisha



10 Anweshan: A Journal of Education (ISSN No. 22493794)

INTRODUCTION

Depression in children and adolescents is a significant public health problem. It is a

mental illness that affects the entire person, changing the way he or she feels, thinks, and

acts. A depressive disorder, sometimes referred to as clinical depression, is generally defined

as a persistent sad or irritable mood as well as a loss of the ability to experience pleasure

in nearly all activities. It is more than just feeling down or having a bad day, and it is

different from normal, healthy feelings of grief that usually follow a significant loss, such

as a divorce, a break up with a boyfriend or girlfriend, or the death of a loved one.

Adolescence is always an unsettling time, with the many physical, emotional,

psychological and social changes that accompany this stage of life and therefore adult

guidance is needed more than ever to understand all the emotional and physical changes

they are experiencing.

Studies done by Forehand, Body, Long, & Fauber, 1988 have shown that depression is

significantly related with poor academic grades, and that students with higher rates of

depression are less likely to graduate from high school. Depressed teens may exhibit low

tolerance for frustration and negative patterns of thinking. They also give up more quickly

on task they perceive as daunting, refuse to attempt academic work they find too difficult,

and quickly doubt their ability to independently complete academic task or solve problems.

Memory, speech, physical and motor activity, and the ability to plan may also be affected.

Many depressed children and adolescents are lethargic, speak laboriously, and have

difficulty completely expressing thoughts and ideas.

Depression is a treatable mental illness. Early identification and professional help can

enable young people to function better in school and life. School personnel play a pivotal

role in identifying depression- and intervening. Teachers, administrators, and other school

staff must also be knowledgeable about depression because the disorder can seriously

impair academic and interpersonal behavior at school (Hammen and Rudolph, 2003).

The prevalence of depression increases during the age of 15 through 18 (Joseph, 2011:

Birmaher, Rayan, Williamson & Brent, 1996: Petersen et al., 1993). Research in the last

decade has shown that rates of depression increased from 8 to 20% (Gorenstein, Andrade,

Zanolo &Artes, 2005; Steinhausen and Metzke, 2000). Cyranowski, Frank, Young and

Shear (2000) found that pre-pubescent boys are more likely to be depressed than girls but

during adolescence between the age of 11 and 13 years, this trend in depression rates is

reversed. By the age of 15, girls are depressed approximately twice than boys and the

gender gap persists for the next 35 to 40 years.

Harrington (1998) found that even relatively mild depressive symptoms can result in

impaired functioning. Female students felt more depression as compared to males ( Verma,

Jain & Roy, 2014; Black, Roberts & Li-Leng, 2012; Mohanraj Subbiaah,2010; Nair, Paul
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& John, 2004: Ganguli,2003; Piccinelli & Wilkinson, 2000; Essau & Petermann, 2000)

but Kumar, Jain and Hegde (2012 ) found males ( 53.7% ) were more depressed as

compressed to females ( 46.3% ). Black et al. (2012) reported that 18% adolescents screened

positive for depression, 41% reported low mood much of the time and 20% showed

occasional mood disorder or more frequent self-harm.

In West Bengal, prevalence rate of depression among adolescents was found to be

45.3%, which was mostly of mild type (34%), 6% moderate and 5.3% severe type depression

( Gupta & Basak, 2013 ) and in Delhi the prevalence of depression was 84% and54%

exhibited moderate to severe depression. It was also found that most common symptom

of depression was self-blame and feeling of worthlessness (Armstrong et al., 2013). Sidu

and Singh (2012) observed that 30% females and 36% males in late childhood showed

signs of minor depression. Also it showed that 2 % females and 1.2% males exhibited

signs of major depressive disorder.

From all of the above studies we can very clearly understand that depression is very

much prevalent among the adolescents. Adolescent depression in teenagers significantly

increase the risk of major depression and anxiety disorders, nicotine dependence, alcohol

dependence and abuse, educational underachievement, unemployment, early parenthood,

suicide attempts and completed suicide. It thus becomes very important to address the

issue of depression among adolescents and one very significant way of doing it is

conducting studies that give an estimate of prevalence of depression among this group of

people. Such Studies will reflect the mental health status of adolescents and can play an

important part in determining and planning the kinds of services and mental health

interventions required. This study is an attempt to estimate the prevalence of depression

among the Senior Secondary students of Nagaland.

OBJECTIVES OF THE STUDY

The following are the objectives of the study:

 To examine the level of depression prevalence among the senior secondary
students.

 To find out the level of depression among the senior secondary students in
relation to gender.

RESEARCH QUESTIONS

 Is depression prevalent among the senior secondary students?

 Is the gender difference on the variable of depression significant?

HYPOTHESIS

 There is no significant difference on the level of depression among the senior
secondary students in relation to gender.
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METHODOLOGY

Design of the study: For the present study descriptive survey method was employed to

find out the prevalence of depression among the Senior Secondary students.

Sample: The study was confined only to Mokokchung district in the state of Nagaland

and confined to class XI and XII students of two private schools. All school at senior

secondary level of Mokokchung district was taken as population. Out of the total

population, a sample of 150 students comprising of 67 boys and 83 girls studying XI and

XII standards pursuing science and arts from two private senior secondary schools of the

district were randomly drawn. Clinical history of the students was not taken into account.

Tools used: For the collection of the data Depression Scale constructed and standadised

by Dr. Shamim Karim and Dr. Rama Tiwari, Post Doctoral Fellow, Agra University, Agra

(1986) was used to measure depression among the Senior Secondary students. On the

basis of item-analysis, only 96 highly scored items have been taken for the final form of

the test. The 96 items are related to 12(twelve) aspects of depression i.e. apathy, sleep

disturbance, pessimism, fatigability, social withdrawal and self-centredness, dejected or

sadness, self-dislike, self-acquisition, self-harm, somatic reoccupation and indecisiveness.

Item number is distributed on each areas or aspects of depression. Each item is rated on

a 5-point scale ranging from 0 to 4. The raw scores of depression were interpreted by

using table given in the manual of test. For administration of the test guidelines of manual

was followed, such as- comfortable room, the word ‘test’ was not used but presented as a

set of interesting statements, simple language in giving instructions etc.

Statistical Techniques employed: Percentages were calculated to find out the prevalence

of depression and t-test was used to check the significant difference on gender difference

on depression.

MAJOR FINDINGS

Interpretation of the results have been done objective wise.

Total no. of
students

Percentage of
students with

Very Low
Depression

Percentage of
students with

Low Depression

Percentage of students
with Moderate

Depression

Girls(N=83) 48%(40) 55.42% ( 46 ) 61% ( 51 )

Boys ( N = 67 ) 52% ( 35 ) 38.18% ( 25 ) 39% ( 26 )

150 32% ( 48 ) 48% ( 72 ) 20 % ( 30 )
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Figure showing level of depression across different categories.

As shown in Table 1, 32% (48) of students were found to have very low depression.

48% (72) were found to have low depression. And 20% (30) were found to have moderate

depression. Prior to adolescence, girls and boys have similar rates of depression, but after

adolescence, rates of depression onset are higher for girls (http://www.sciencedirect.com/

science/article/pii/). In the present study too there is an indication that girls have a slightly

higher, Percentage of depression which stands at 48% (40), percentage of girl with Low

Depression is 55. 42% ( 46 ) and percentage of girls with Moderate Depression is 61% ( 51

) whereas percentage of boys with Very Low Depression is 52% (35), percentage of boys

with Low Depression is 38.18% ( 25 ) and Percentage of boys with Moderate Depression is

39% ( 26 ).

Table 2: Comparison in the level of depression among the senior secondary
students in relation to gender.

Group N M SD t-ratio Significance

Girls 83 104.69 34.64

0.018

Not

significant
Boys 67 89.50 79.19

As shown in Table 2, the calculated t value (0.018) is less than the table value (1.98)

at 0.05 level of significance. It indicates that the difference is not significant so the null

hypothesis is accepted. We can therefore say that there is no significant difference on the

level of depression among the senior secondary students in relation to gender.
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Thus the study revealed the following major findings.

 32% of the students were found to have very low depression. Of these 32%
students, 48% were girls and 52% were boys.

 48% of the students were found to have low depression, out of which 55% were

girls and 38% were boys.

 One fifth of the students were found to have moderate depression, out of these

61% were girls and approximately 39% were boys.

 There is no significant difference on the level of depression among the senior

secondary students in relation to gender.

CONCLUSION AND EDUCATIONAL IMPLICATIONS

From the above results it can be concluded that few of the Senior Secondary Students

are moderately depressed and also that rate of moderate depression among girls was

found to be more as compared to that of boys however, there is no significant difference

on the level of depression among the senior secondary students in relation to gender.

Many studies have shown that depression can have broad negative effects on students’

academic work and comfort in schools. It can have significant implications for students’

academic, behavioral, social, and physical well-being. It is therefore very important that

school personnel are educated on the characteristics and effects of depression. They should

be equipped to provide the most effective interventions. Educators should be responsible

for not only meeting the academic needs of depressed students, but also ensuring their

safety and welfare. This becomes even more important in the light of Right to Education

2009 and its implications. The following recommendations are drawn from the study.

 School should have the provision for guidance and counseling to create a caring,

supportive school environment that promotes connectedness and prevent

alienation.

 Give Orientation to students, staff members, and parents to enable them for

differentiating between depression and normal adolescent emotions.

 Train staff members and teachers on the skill of observing students and to

increase their comfort level and ability to intervene and refer students such as

psychologist, psychiatrist, etc.

 Check peer group difficulties, especially bullying among the students as these

are common triggers for children’s depression.

 Connect with parents and community members to share information obtained

through school observation and to find out whether the child’s nature/ behavior

is similar at home. When mood and behavior changes are evident in more than

one setting it usually indicates that the problem is more severe.
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 Give frequent feedback positive feedback on academic, social, and behavioral
performance. This is important for all children. It is even more important when
children are depressed, as they may have a tendency to screen out positives and
tune into negative feedback about themselves which can maintain their low
mood.

 Provide opportunities for success. Let children know that you have confidence
in their ability and support them to succeed socially and academically.

 Encourage getting involved and participation. Children with depression may
lack their usual level of energy and complain of being bored. Provide praise and
encouragement for their efforts. Try to engage them in their leisure time.

 Help foster positive social relationships. Children who are depressed often
withdraw from social contact. However, friends can be important supports.

 Teach independent problem solving skills. These can help children who are
depressed to generate a range of possible effective solutions.

 Teach the students how to set goals and self-monitor.

 Couch the students to organize, plan, and execute tasks demanded daily or
weekly in school.

 Give the student opportunities to engage in social interactions.
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Study of Academic Achievement of Adolescent
Students in Relation to Their Emotional

Intelligence

Mr. Nutan Sharma

ABSTRACT

The study investigated the academic achievement of adolescent students in relation to

their emotional intelligence. A sample of 100 adolescent students were selected from 10 senior

secondary schools. The study revealed that there is a positive relationship between academic

achievement and emotional intelligence such that developing emotional intelligence skills of a

student will lead to the enhancement of his/her academic achievement. Thus, there is the need

to inculcate the development of emotional intelligence skills into the school curriculum. This is

considered important because of its impact in improving the academic achievement of students.

The findings of this study may assist stakeholders in the education sector in developing a

better understanding of the effects of emotional intelligence on the academic achievement of

senior secondary school students.

Key Words: academic achievement, adolescent students, emotional intelligence

INTRODUCTION

With the rapid development in this century challenging times, especially school students

and the general public to face the wave of globalization and secularism as well as various

challenges. Thus, the ability of self-control of emotions is an important matter for not

carried away by the flow of negative and evil elements. Therefore, a high emotional

intelligence helps maintain a state of harmonies and quiet in oneself and finally be more

self-confident in dealing with the challenges of living and learning in educational

institutions. High emotional intelligence can contribute to a student in the learning process.

Academic achievement is of paramount importance particularly in the present socio-

economic and culture contexts. Great emphasis is placed on achievement right from the

beginning of formal education. Good academic records and ones proper development to

Assistant Professor, Sri Sai College of Education, Badhani-Pathankot, Email:-sharmassce@gmail.com
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certain extent predict the future of the child. Achievement in any subject or any test or in

examination depends upon many factors like intelligence or intellectual ability, ones

attitude and interests, socio- economic conditions, motivation, teaching method, health,

medium of instruction, parental encouragement, emotional climate at home on school,

educational facilities in home study habits etc. thus academic achievement is a dependent

variable resulting from all the given factors.

THE REVIEW OF RELATED LITERATURE

According to Sternberg, Okagaki, and Jackson (1990) grade point average is not the

only measure of intelligence. They assert that people with practical intelligence – figuring

out what your teacher wants or understanding that people who know how to repair cars

– are just as intelligent as academicians.

Qulter, Whiteley, Morely & Dudiac’s (2009) conducted a study to determine the

relationship between the level of Emotional Intelligence and success at university. The

study revealed that students who have high levels of Emotional Intelligence are more

likely to succeed academically. The study also showed that students whose Emotional

Intelligence is developing become more academically successful.

Al-Jundi’s study (2006) aimed at recognizing the individual differences in Emotional

Intelligence between high achievers and ordinary students of both genders and its relation

with academic achievement. The study employed Bar -On scale and revealed the following

results:

i. There are statistically significant differences on the level at= 0.05 between the
mean of high achievers and the mean of ordinary students related to
intrapersonal competence and stress management.

ii. There are no statistically significant differences between the degrees of Emotional
Intelligence and the average of scores of all the sample of the study except for
the stress management dimension.

iii. There are no statistically significant differences between the degrees of Emotional
Intelligence and the average of scores of male high achievers except for the
stress management and general mood dimensions.

iv. There are no statistically significant differences between the degrees of Emotional
Intelligence and the average of scores of female high achievers.

Woitaszewski & Aalsma’s (2004) in their study concluded that Emotional Intelligence

can predict the academic success statistically. Prker (2004) conducted a study that aimed

to examine the relation between Emotional Intelligence and academic success. Results

revealed that academic success is strongly related to the dimensions of Emotional

Intelligence. Students whose averages exceeded 80% achieved more than those whose

averages were below than 59%.
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STATEMENT OF THE PROBLEM

STUDY OF ACADEMIC ACHIEVEMENT OF ADOLESCENT STUDENTS IN
RELATION TO THEIR EMOTIONAL INTELLIGENCE

Operational Definitions

Academic Achievement

Academic achievement here refers to the marks obtained by the students their annual

examination in class 10th during the year 2012 conducted by HPBSE.

Adolescent Students

It refers to the students of age group from 13 to 18 years.

Emotional Intelligence

OBJECTIVES OF THE STUDY

The following are the objectives of the present study:-

i) To study the relationship between Academic Achievement and Emotional
Intelligence of Adolescent students.

ii) To study the difference between Academic Achievement of rural and urban
male adolescent students.

iii) To study the difference between Emotional Intelligence of rural and urban female
adolescent students.

HYPOTHESES OF THE STUDY

i) There exists no significant relationship between the Academic Achievement and
Emotional Intelligence of adolescent students.

ii) There exists no significant difference between the Academic Achievement of
rural and urban male adolescent students.

iii) There exists no significant difference between the Emotional Intelligence of rural
and urban female adolescent students.

DELIMITATIONS OF THE STUDY

i) The study was delimited only to Kangra District of Himachal Pradesh.

ii) The study was delimited only to 10+1 class students of Senior Secondary Schools.

SAMPLE

Since it is not possible to study the whole population due to lack of time and financial

resources, a sample has to be selected that represent the whole population. For the present

study, the sample was selected from district Kangra. A sample of 100 students from 10
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senior secondary schools (10 from each school) was selected on purposive basis. Out of

100 students, 50 male students (25 from urban area, 25 from rural area) and 50 female

students (25 from urban area, 25 from rural area) were selected on purposive basis.

1. Emotional Intelligence Inventory by Dr. S.K. Mangal and Mrs. Shubhra Mangal
(MEII).

ANALYSIS AND INTERPRETATION OF DATA

HYPOTHESES I

“There exists no significant relationship in academic achievement and emotional

intelligence of adolescent students.”

Table 1: Showing the coefficient of correlation between Academic Achievement and
Emotional Intelligence of adolescent students.

Group Sample size(n) Coefficient of correlation(r)

0.6

Significant Positive relationship

Academic
Achievement

100Emotional Intelligence

Interpretation-It is clear from the table 1 that the correlation of academic achievement

and emotional intelligence is 0.6. It indicates that there is a significant positive relationship

between academic achievement and emotional intelligence of adolescent students. Hence,

hypotheses-I stands rejected.

HYPOTHESES-II

“There exists no significant difference in the Academic Achievement of Rural and

Urban male adolescent students.”

Table 2: Showing the Academic Achievement of Rural and Urban male students.

Academic Achievement N Mean S.D. ‘t’ value

Rural male 25 655 128.84 3.43

Urban male 25 729 70.60

Interpretation-The table 2 shows that the mean scores of academic achievement of

rural and urban male students are 655 and 729 respectively. The S.D rural and urban

male students are 128.84 and 70.60 respectively.The t-value of rural and urban male

students are 3.43 which is significant at 0.05 level. So, the analysis of data shows that

there exists significant difference in academic achievement of rural urban male adolescent

students. Hence, hypotheses-II stands rejected.
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HYPOTHESES-III

“There exists no significant difference in the Emotional Intelligence of Rural and

Urban female adolescent students”.

Table 3: Showing Emotional Intelligence of rural and urban
female adolescent students

Emotional
Intelligence

N Mean S.D. ‘t’
value

Rural Female 25 58.9 9.11

3.38Urban Female 25 65.9 5.04

Interpretation-The table 3 shows that the mean scores of rural and urban female

adolescent students are 58.9 and 65.9 respectively. S.D of rural and urban female adolescent

students are 9.11 and 5.04 respectively. The ‘t’ value of rural and urban female students is

3.38 which is significant at 0.05 level. Analysis of the data shows that there exists significant

difference in the emotional intelligence of rural and urban female adolescent students.

Hence, hypotheses-III stands rejected.

1) There exists significant positive relationship between academic achievement and

emotional intelligence of adolescent students.

2) There exists significant difference in academic achievement of rural and urban

male adolescent students.

3) There exists significant difference in the emotional intelligence of rural and

urban female adolescent students.

The parents and the teachers should help in the development of emotional intelligence,

create conducive environment for the development of emotional maturity among the

adolescents. This will help in the improvement of Academic Achievement of the students.

Emotional intelligence can be learned and gradually developed. So the emotional literacy

programmes should be organized for adolescent students. These programmes will be

beneficial and helpful to adolescent students in improving their emotional intelligence

and also useful in improving students academic achievement.

1. The present study can be undertaken on the large scale sample.

2. The study can be also undertaken to compare the government and private school

students.

Aljundi, Ghada Muzhar. (2006). The Differences in Emotional Intelligence between
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Gifted Students and Normal Students and their Relations in Academic Achievement. M.

A. Thesis (un published), Arab Amman University for Higher Studies, Higher Educational

Studies Faculty, Amman.
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Engineering Students’ Attitude Towards Internet in
Relation to their Levels of Intelligence

*Ms. Shail Dhaka
**Dr. Chandrakala

ABSTRACT

The researcher conducted a study on 120 Engineering students to find out their attitude

towards Internet. The sample was stratified on the basis of their I.Q. level up to 120 and

above 120. The findings concluded that B.Tech. Civil, Electrical and Computer Science students

significantly differed in their attitude towards Internet. The findings also revealed that B.Tech.

Mechanical students had no significant difference in their attitude towards Internet. It was

also concluded that the students of all the branches having I.Q. above 120 had more favorable

attitude towards Internet.

Key words: Attitude to wards internet,& Levels of IQ

INTRODUCTION

Learning is acquiring new, or modifying existing knowledge, behavior, skills, values

or preferences and may involve synthesizing different types of information. Nowadays

technology is being successfully utilized in resolving many of our problems-hence its success

is generalized to the teaching-learning situations. Information and communication

Technology has become an integral part of educational reforms and innovations at all

the levels of education. Information and communication Technology not only enhance

the learning experience of pupils but also helps them develop the skills essential to

participate effectively in the world of affairs. The internet is enabling to world to truly

become an information society. It has been so helpful in the field of education in sharing

the information across the world with the increasing impact of information and

communication Technology on higher education, all those concerned with higher

education, are attempting to grasp how Information and Communication could help

modernizing the process of teaching, learning and research. It provides strong learning

*Research Scholar, Mewar University, Chittorgarh, Rajasthan
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reinforcement that significantly increases content relation over time. It allows learners to

take greater control of their own learning process. Education via Internet has great impact

at higher level. Many researchers have been conducted to see the influence of new

technology in the field of education. Rajasekar & Sini (2005) studied the internet knowledge

of research scholars in relation to their gender and subjects and found that male research

scholars and scholars belonging to science subject have relatively high knowledge of

internet. Kumar and Kaur (2006) on surveying 792 teachers and 1188 under graduate

students in India, reported the Internet to be an important tool for teaching, research and

learning for the majority of the people surveyed. Kumar (2007) studied the Internet

knowledge of higher secondary chemistry students and found that girls have relatively

high interest knowledge than boys. Spenmemann (2007) investigated the daily internet

usage patterns at various Australian University and reported high web usages at the start

of the day and peaking at the end of the working hours. Luan et.al. (2008) studied the

attitude of student teacher towards Internet and found that regardless of gender they

have positive attitudes towards the Internet. Munusamy and Ismail (2009) examined the

influence of gender role on internet usage pattern among college teachers and found

gender role influencing internet usages pattern to a certain extent. Kalia and Deswal

(2011) studied the influence of internet use on social competence of adolescents and

found no significant difference on the frequency on internet access in relation to gender,

academic stream and different residential background. Mehmet Tekerek and Orhan Ercan

(2012) analyzed the Chemistry Teachers’ attitude towards Internet use and found that

female teachers have more positive attitude than male teachers in the use of Internet for

social interaction and Communication. Reddy and Kartik (2013) studied MBA and MCA

students’ attitude towards Internet and found that the respondents enjoy Internet More

than written materials. They expressed their comfort, confidence, satisfaction in using

internet for educational purposes. Murat Tuncer et. al (2013) studied undergraduate

vocational schools students’ attitude towards internet and found that the attitude towards

internet does not differentiate meaningfully in terms of gender and grade variables;

whereas there is a meaningful difference of opinions in terms of the field of study variable.

Pramod K. Jali et. Al (2014) conducted a research on knowledge and attitude about

computer and internet usages among detail students and found that 95.3% of students

responded to have computer based learning and they also concluded that Internet was

preferred for getting information (48.8%) due to easy accessibility and recent updates.

Information Technology has become a fundamental element of present life and an

indispensable instrument in most of the disciplines. ICT is a tool for teaching and learning,

the medium through which teachers can teach and learners can learn. The Internet has

revolutionized the computer and communication world like nothing before. The Internet

is an inseparable part of today’s educational system. Students’ positive or negative attitude

towards Internet has great bearing to use it for educational purpose. So, the investigator
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wishes to study the attitude of the engineering students at their different levels of

intelligence towards the use of Internet.

OBJECTIVES OF THE STUDY

1. To study the difference between above 120 and below 120 I.Q. B.Tech Civil

Students on their attitude towards usage of Internet.

2. To study the difference between above 120 and below 120 I.Q. B.Tech. Electronics

students on their attitude towards usage of Internet.

3. To Study the difference between above 120 and below 120 I.Q. B.Tech. Computer

Science students on their attitude towards usage of Internet.

4. To study the difference between above 120 and below 120 I.Q. B.Tech.

Mechanical Students on their attitude towards usage of Internet.

HYPOTHESES OF THE STUDY

1. There is no significant difference between above 120 and below 120 I.Q. B.Tech.

Civil students on their attitude towards usage of Internet.

2. There is no significant difference between above 120 below 120 I.Q. B.Tech.

Electronics students on their attitude towards usage of Internet.

3. There is no significant difference between above 120 and below 120 I.Q. B.Tech.

Computer Science students on their attitude towards usage of Internet.

4. There is no significant difference between above 120 and below 120 B.Tech

Mechanical Students on their attitude towards usage of Internet.

METHODOLOGY

The Investigator has adopted Descriptive Survey Method to study the present problem.

SAMPLE OF THE STUDY

The sample for the present study constituted of 120 engineering students (30 from

each stream) of district sonepat in Haryana. It was drawn through Stratified Random

Sampling Technique.

TOOLS USED FOR THE STUDY

The following tools have been used for the present study:

1. Likert type Attitude scale towards the use of Internet prepared and standardized

by the investigator.

2. Group Intelligence Test by Dr. S. Jalota ( 1972) to measure intelligence of the

trainees.
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STATISTICAL TECHNIQUES USED

Mean, Standard Deviation, ‘t’-ratio were used for the analysis of data.

ANALYSIS AND INTERPRETATION OF DATA

In order to find out the differences between above 120 I.Q. and below 120 I.Q. students

from Engineering College in their attitude towards use of Internet following are some

table analyzed.

Table 1

Significance of difference between above 120 I.Q. and below 120 I.Q. B.Tech Civil

students in their attitude towards use of Internet.

Level of
Intelligence

N M SD SEd. ‘t’ Remarks

Above 120 14 128.28 10.69 4.08 1.76 Not Significant at
O.01 levelBelow 120 16 135.5 11.66

The first objective of the present investigation was “ To study the difference between

above 120 and below 120 I.Q. B.Tech. Civil students in their attitude towards usages of

Internet”. From the above table it is clear that the obtained ‘t’ value 1.76 is lower than the

theoretical value at 0.01 level of significance. So it is not significant. Hence the null

hypothesis, “There is no significant difference between above 120 and below 120 I.Q.

B.Tech. Civil Students on their attitude towards usage of Internet.” Is accepted. Hence, it

is derived from the finding that B.Tech. Civil students having I.Q. above 120 do not differ

in their attitude towards usage of internet as compared to B.Tech.Civil students having

I.Q. below 120. The mean score of B.Tech. Civil students having I.Q. below 120 is more

than the mean score of B.Tech. Civil students having I.Q. above 120. This findings indicates

that the B.Tech. Civil students having I.Q. below 120 have more favorable attitude than

the B.Tech. Civil students having I.Q. above 120.

Table 2

Significance of Difference between above 120 I.Q. and below 120 I.Q. B.Tech. Electrical

Students in their attitude towards usage of Internet.

Level of
Intelligence

N M S.D. S.Ed. ‘t’ Remarks

Above 120 16 152.43 17.12 4.82 5.81 Significant

at .01 levelBelow 120 14 124.42 0.32
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The second objective of the present investigation was “To study the significant difference

between above 120 and below 120 I.Q. B.Tech. Electronics students on their attitude

regarding usage of Internet”. From the above table it is clear that the obtained ‘t’ value

5.81 is higher than the theoretical value at 0.01 level of significance. Therefore, it is

significant. Hence the null hypothesis. “There is no significant difference between above

120 and below 120 I.Q. B.Tech Electrical students in their attitude towards usage of Internet.

“ is rejected. Hence, it is derived from the findings that B.Tech. Electrical students having

I.Q. above 120 differ in their attitude towards usages of internet as compared to B.Tech.

Electrical students having I.Q. below 120. The mean score of B.Tech. Electrical students

having I.Q. above 120 is more than the mean score of B. Tech. Electrical students having

I.Q. below 120. This findings indicates that the B.Tech. Electrical students having I.Q. above

120 have more favorable attitude than the B.Tech Electrical students having I.Q. below 120.

Table 3

Significance of Difference between above 120 I.Q. and below 120 I.Q. B.Tech Computer

Science students in their attitude towards usage of Internet.

Level of
Intelligence

N M S.D. S.Ed. ‘t’ Remarks

Above 120 I.Q. 17 144.29 8.04 3.32 5.16 Significant at
0.01 levelAbove 120 I.Q. 13 127.15 9.72

The third objective of the present investigation was “To study the significant difference

between above 120 and below 120 I.Q. B.Tech computer science students on their attitude

regarding usage of Internet”. From the above table it is clear that the obtained ‘t’ value.

5.16 is higher than the theoretical value at 0.01 level significance. So it is significant.

Hence the null hypothesis “There is no significant difference between above 120 and

below I.Q. B.Tech. Computer science students in their attitude towards usages of Internet”

is rejected. Hence, it is derived from the finding that B.Tech Computer Science Students

having their I.Q. above 120 differ in their attitude towards usage of B.Tech. Computer

Science students having I.Q. below 120. The mean score of B.Tech Computer Science

students having I.Q above 120 is more than the mean score of B.Tech Computer Science

students having I.Q. below 120. This finding indicates that the B.Tech Computer Science

students having I.Q. above 120 have more favorable attitude than the B.Tech Computer

Science students having I.Q. below 120.

Table 4

Significance of Difference between above 120 I.Q. and below 120 I.Q. B.Tech

Mechanical Students in their Attitude towards usage of Internet.
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Level of
Intelligence

N M SD S.Ed. ‘t’ Remarks

Above I.Q. 120 19 134.68 10.63 9.33 0.61 Not significant
at 0.05 Level

Below I.Q. 120 11 128.90 29.90

The fourth objective of the present investigation was “To study the between above

120 and below 120 I.Q. B.Tech Mechanical students regarding usage of Internet”.

From the table it is clear that the obtained ‘t’ value 0.61 is lower than the theoretical

value at 0.05 level of significance. So. It is not significance. Hence the null hypothesis,

“There is no significant difference between above 120 and below 120 I.Q. B.Tech.

Mechanical Students in their attitude towards usages of Internet.” is accepted. Hence,

it is derived from the finding that B.Tech. Mechanical students having I.Q. above 120

do not differ in their attitude towards usage of Internet as compared to B.Tech

Mechanical students having I.Q. above 120. The mean score of B.Tech. Mechanical

students having I.Q. above 120 is more than the mean score of B.Tech Mechanical

students having I.Q. below 120. This finding indicates that the B.Tech Mechanical

students having I.Q. above 120 have slightly favorable attitude than the B.Tech.

Mechanical students having I.Q. below 120.

EDUCATIONAL IMPLICATIONS OF THE STUDY

It is concluded that the engineering students having I.Q. above 120 have favorable

attitude towards the use of Internet as compared to engineering students having I.Q.

below 120. The finding indicates that the engineering students having I.Q. above 120

understand the importance of internet more than the engineering students having I.Q.

below 120. Therefore, the benefits of internet should be disseminated to all the students.

Universities should organize course that build up internal capacity of students require to

use internet in efficient and effective way.

The present study is delimited to the level of Intelligence of the engineering students.

The future researcher can explore and deal with the other issues regarding usage of

internet. This sort of study may be conducted at other higher and levels of education.
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ABSTRACT

The purpose of the present study is to find out the perceptions of Adults with Disability on
employment. The study presents the findings of a qualitative research that explores the
aspirations of Persons with Disability as they make and deal with transition to adulthood.
The sample comprises of 40 adults with Disability undergoing vocational training in 4 different
special schools in Delhi. Interview method was adopted. Adults articulated about plans of
having a job once their vocational training get completed. Financial independence, luxurious
life, supporting parents and getting good education were the main reasons for pursuing a job.
Majority of them want to work in sales, hospitality, entrepreneurs, teaching and banking.
There is a mismatch of interests between the type of vocational training they are engaged in
and the job they want to do. The participants had also made tentative plans regarding spending
their first earned income. Adults with Disability require continuous guidance to translate
their dreams into reality.

Keywords: Adulthood, Employment, Adults with Disability, Transitional planning,

Vocational training

INTRODUCTION

For the past decade, educators, parents, and others have shown a sustained interest in

developing viable postsecondary education and other lifelong learning opportunities for

Adults with Disability after they leave high school settings. Since higher learning can

enhance vocational success, young adults with disabilities should be encouraged to

participate in post- secondary education. The successful movement from education to

employment is crucial for establishing independence among young adults with disabilities.

The employment status of individuals with disabilities has been an important issue in the

transition movement. Vocational training and job placement are one of the major areas

*Resource Teacher, IED-SS, Govt. Sr. Sec. School Pillu Khera, Jind

**Special Teacher (VI)
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for empowerment of adults with Disability. It clearly is a major factor, which provides

economic and residential independence (Blackorby & Wagner, 1996). While previous

(mostly cross sectional) research suggests that participation in these initiatives can facilitate

later and more lucrative employment among adults with disabilities but they are less

likely to receive employment benefits- than students without disabilities (Shandra & Hogan,

2008).

Data on adults with Disabilities are hard to come by in almost every country. Specific

data on their employment situations are even harder to find. Yet adults with Disabilities

face the same predicament everywhere. Looking at the figures in Asia and Pacific region,

in particular, there are 370 million adults with Disabilities, 238 million of them of working

age. Their unemployment rate is usually double that of the general population and often

as high as 80% or more. (Source: Debra A. Perry, ‘Disability issues in the employment and

social protection’, ILO, Bangkok, 2002).

Adults with Disability are like the non retarded in that they, too, have vocational

aspirations. However, because of their some limitations, these individuals may find it

more difficult to obtain vocational positions congruent with their aspirations. These

difficulties and limitations may be caused not only by their own limitations but also by

the lack of imagination and creativity and by the stereotyping tendencies of professionals.

Furthermore, not only must preparation for employment begin in the school, school and

rehabilitation personnel must assume a leadership role to enhance the meaningful

transition of these persons from school to work.

Employment is one of the most critical aspects of independent living, as also a primary

aspiration of the Adults with Disabilities in India. A number of studies have indicated that

an atmosphere of a shared and open dialogue among adult planning team members is an

essential component for effective planning to takes place. The studies were concerned

with the transition of Adults with Disabilities to adulthood, independent living and

employment which provided comprehensive information regarding the student’s interests,

preferences, inhibitions and frustrations that were well recognized by the school staff

personnel, teachers, professionals and parents.

In regard to perceptions about employment, one of the studies investigated by Bryan,

Stiles, Burstein; Ergul & Chao (2007) on 55 Youth with Special Health Care Needs who

completed the phone survey found out that many of the youth have plans for continuing

education and have clear goals for future employment. Most of them did not have any

transition plans. Therefore, it is suggested that greater efforts are required to make

transition plans because plans provide specific strategies for possible outcomes.

A comparative study was carried out by Sharma, Singh and Kutty (2006) among 50

Employed and 50 Unemployed Adults with Cognitive Disabilities in order to prepare an
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assessment scale to measure the independent living and self advocacy skills of adults with

cognitive disabilities, to measure the effect of severity of disability and type of employment,

on self advocacy skills and independent living skills. Results depicted that there was a

significant difference between the groups, with the unemployed adults with cognitive

disabilities scoring significantly lower in independent living and self- advocacy skills. Those

in open employment showed more independent living and self advocacy skills than those

in group employment. Training for self advocacy should be included as a part of special

education curriculum for persons with mental retardation.

While, Cooney (2002) concentrated his study on exploring the perceptions of 9 students

identified as severely Disabled, their parents and professionals regarding student’s future

plans. Results indicated that students articulated about their future plans but had few

opportunities to meaningfully fulfill them. Parents hoped their child’s talents and abilities

would allow them to achieve fulfilling adult lives. Professionals managed the transition

process by matching needs to available programs.

Another similar study by Thoma, Rogan & Baker (2001) explored the transition

planning process for 8 students with moderate, severe or multiple disabilities, their parents

and teachers. Results showed that the preparation of transition planning meetings was

largely controlled by adult transition team members. Students were minimally involved

and their parents or teachers facilitated the involvement. School personnel controlled

meetings and interacted primarily with parents and other professionals. Information shared

at these meetings often focused on student’s deficits. Also, transition goals were not

typically a reflection of student preferences, interests and dreams for an adult lifestyle.

Student’s written transition goals reflected stereotypic outcomes.

These reviews highlight the fact that having transition plans for students with Disability

is a must in the initial stage of schooling period keeping into account the student’s interests

and preferences. At this critical juncture, job is the most important means to earn one’s

livelihood that can contribute to one’s quality of life. The purpose of the present paper is

to find out what adults with Disability perceive of employment. What do they actually

think of employment? The paper examines the perspectives of young adults with Disability

to better understand how these perspectives influenced the overall quality of the transition

experience. In short, employment not only provides contacts and opportunities for others

to integrate in activities which is productive but it also keeps oneself engaged in worthwhile

activities which increases one’s self esteem and promotes individual growth.

METHOD

Participants

A pool of potential participants included 40 adults with Disability who were 18 and

above 18 years of age and undergoing vocational training in four special schools in
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Haryana, i.e. MR DAV Special School, Rohtak-organized by Mr. SK Jindal, Misri Devi

Rehabilitation Centre, Bahadurgarh- An organization from Society, and Shivom

Rehabilitation Centre, Nigana(Kalanaur)-organized by Society The researcher set a

criterion that all the participants should be verbally competent to answer the questions

and no one should be gainfully employed.

Demographic characteristics

26 (65%) participants were males and 14 (35%) participants were females. The age

ranges depicts that 28 (70%) of the participants’ which is the majority of the group lies in

the age group of 18 to 25 years followed by 8 (20%) participants’ were in the age group of

25 to 35 years and the rest 4 (10%) participants’ lies in the age group of 35 to 45 years. It

implies that most of the participants have made an entry into the early adulthood phase

and are being getting trained in their respective vocational area of choices. The severity

level of all the participants’ included 33 (82%) 50%Disability and 7 (18%) 75% Disability.

Furthermore, 2 (50%) of the special schools institutions are government aided while rest

2 (50%) are private aided.

Exploring the process of perspectives of adults with Disability required gaining in

access to their environment. Hence, the researcher chose to use qualitative research methods

because it provides insightful meaning to the nature of the interpretations made by the

participants and determine their contextual significance. For example, their conversation

about work meant more than just having a job. Work was a metaphor for autonomy that

allowed both an outlet for self- expression and symbolized achievement of adult status

(as quoted by Cooney, 2002).

Design

In order to understand the participant’s perspectives which require extensive interaction

during the study, using time- intensive data collection methods such as interviews and

observations were employed. As a result, the number of the participants tends to be small,

and the researcher, analyse the data inductively by categorizing and organizing it into

patterns that produce a descriptive narrative synthesis (Gay, Mills & Airasian, 2009).

Hence, the present study has adopted the survey research design because the researcher

wanted to find out the opinion of students with Disability on employment, their views

regarding getting employed or not, choice of their profession, etc.

Data collection

In survey research, there are a number of techniques for collecting data to gather

authentic information from the participants. Since in the present study, the data that was

collected contributed to the understanding of the phenomenon; for this purpose interview

method was adopted by the researcher to elicit relevant data that cannot acquire from

observation alone. The goal of taking the informal interview was not to get answers to
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predetermined questions but rather to find out where the participants are coming from

and what they had experienced which they might want to share with the interviewer.

Interviews: The researcher elected to use open- ended approach for interviews. A set

of 9 questions were prepared by the researcher and was also validated by the 11 field

experts. In the initial phase, consent forms were sent to all the parents of adults with

Disability in all the four special schools seeking permission of their approval. Students

who bought back the consent forms with the approval of their parents were selected for

the study. One-to-one interview was being conducted in a separate classroom to avoid

the distraction from the peers. Before administering the main tool, a brief introduction

about the researcher was given stating the purpose of conducting the study to all the

participants so as to build rapport with the participants.

Understanding the communication of the adults whose experiences were uniquely

different from one another made the researcher to comprehend their perspectives to

understand their view points. Therefore, both English and Hindi language was used as

per the choice of the participants. Probes were used, in case, if any participant could not

able to understand the question. Maximum of the participant’s responses were recorded

on the paper in verbatim while some of the responses were video recorded also. Each

interview lasted for about 30 to 40 minutes. The adults were asked do they want to do a

job. If the feedback was positive they were further asked why they want to do a job and

what type of job they would like to do, is the career choice made by themselves or somebody

has influenced them, what would they do with their first salary and with whom they

would like to live after they start earning and lastly are they happy with the present

vocational training they are going through. By gradually developing familiarity with the

participants, the researcher acquired a more accurate description of their perceptions

which led to the better understanding of what employment means to them.

Data analysis

A set of broad descriptive codes based on relevant information elicited by the

participants regarding the study was developed. The list of preliminary codes represented

regular patterns in the form of phrases, topics of discussion, points of view, and activities

common across several participants. Data were reread and each chunk assigned a code

that the researcher deemed more appropriate. For multiple responses, new set of code

was given. By assigning code to the descriptive data it facilitated the researcher to sort the

data under common themes for each research question. Some of the themes had sub

categories. For example for one of the research question- why do you want to do a job?

received varied responses like to earn money, to support parents financially and health

wise, to lead a luxurious life, to continue education to name a few. Similarly each research

question was coded, those who gave multiples responses was also coded separately and

analyzed accordingly.
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Findings

The present study articulated the future plans of adults with Disability once their

vocational training gets completed and are out of school. Since they are placed in different

vocational training units, depending on their capabilities, they are learning to gain new

skill sets which can enable them to lead an independent life.

Table 1: Placement of Participants in Various Vocational Training Units, N = 40

S. No. Vocational Training Units N (%)

1. Hotel & Mini Management Unit 7 17

2. Masala making Unit 6 15

3. Bakery and Cooking Unit 5 12

4. Jewellery making Unit 3 8

5. Stationary Unit 3 8

6. Candle and Diya making Unit 2 5

7. File making Unit 2 5

8. Computer Unit 2 5

9. Photocopy Unit 2 5

10. Stitching Unit 2 5

11. Office Management 2 5

12. NIOS & OAPT 2 5

13. Soft Toy making Unit 2 5

Total 40

Vocational training: The results as summarized in table 1 states that 17% of the

participants are placed in hotel and mini management unit and 15% participants are

getting training in masala making unit, 12% participants are placed in bakery and cooking

unit, 8% participants are placed in jewellery unit and stationary unit and rest 5% of the

participants are placed in candle and diya making unit, file making unit, stitching unit,

computer unit, photocopy unit, office management, stuff toy making unit and NIOS

respectively. The majority indicated that with the changing times, they are placed in modern

style of vocational training units which are more competitive to meet the demands of the

job world. Both traditional as well as modern vocational training are equally important

in imparting skills that are scientifically significant and proficiently competent to acquire

a job. However, it was observed that decisions regarding placement in various vocational

training units were pre- dominantly taken by teachers and parents. The student’s interest’s

lies were not taken into account for most of the participants.
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Participant’s perspectives on job: 97% of the participants articulated their future plans

of doing a job. Only 3% of the participant has no plans of doing a job. Further, the

participant’s view could not be taken into account as she refused to do a job in future. It’s

her choice that she would continue with her vocational training under the supervision of

the teacher. Therefore, that participant was not further involved in the the interview process.

Thus, it can be inferred that just as normal adults work to earn their livelihood after

completing their education, persons with Disability also thinks in similar lines to work

and earn if they are provided with the necessary training, placement and support.

By far, work was the most dominant topic in the study with the participants. When,

further asked why they want to do a job they revealed the reasons for doing a job as

described in table 2.

Table 2: Responses of the participants of why they want to do a job? N= 39

S. No. Category N (%)

1. Earn money 16 41

2. Feels happy & pride to work so as to earn money 8 20

3. Support parents 4 10

4. To lead a luxurious life 4 10

5. Become something and move ahead in life 3 8

6. Get good education 3 8

7. No response 1 3

Total 39

Reasons for doing a job: Most of them wants to have a job because they want to be

financially independent and get all those necessities fulfilled which might not be otherwise

attained if they are dependent on others. Employment, the first benchmark to adulthood,

inspires many Persons with Disability and Persons without Disability to function with

success in everyday life. In this regard one of the participants’ reflect his views-

“I want to do a good job so that I can earn money. If we do not do a job then how will we

fill our stomach? We should not become poor but try to be a richman.”

“Job is necessary because once college is completed we have to do a job only. We want

to be independent so that we can help our parents.”

Knowing the current hard reality of life makes conditions a little easy to handle and

deal effectively with them. The participants have expressed their strong desire of doing a

job as it would not only assists them in meeting their basic survival needs but also gives

real value to the work they do. In the contemporary Indian scenario, job is one of the
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important source of income for most families; it also is a form of social connection and

status in the community. Similar view was expressed by Cooney (2002) that employment,

the first benchmark, entitled to them to gain access to a status exclusive to the adult

world. It offered challenge yet fulfilment as having a job in hand provided economic

autonomy. However, 95% of Indians consider education, employment, financial

independence and the ability to support a family to be important milestones on the path

to adulthood (Kennedy and Rumbaut, 2003).

Profession: There were various options opted by the participants to work in different

sectors of the economy as described in table 3.

Table 3: Responses of the participants on what type of
job do you want to do? N= 39

S. No. Category N (%)

1. Sales 13 33

2. Hospitality 6 16

3. Self Entrepreneurs 4 10

4. Teaching 4 10

5. Dropping and picking children from school 2 5

6. ATM Operator 2 5

7. Baby sitting in a crèche 1 3

8. Others 7 18

Total 39

Table 3 summarizes the specific areas where persons with Disability want to work.

33% of the participants had identified career in sales sector followed by 16% participants’

prefer to go in hospitality sector. 10% participants want to start their own business such

as opening a South Indian restaurant, opening a car’s showroom and owing a biscuit

making factory. Another 10% participants want to be in teaching profession so that they

can render their services to children who require training. 5% participants decided to

provide security to children by picking and dropping them to school. Whereas, other 5%

of the participants want the safeguard handling of money efficiently, i.e. they want to

become an ATM operator. And 3% of the participants’ wants to use the skills in child

guidance and care. While, the rest 18% participants the responses ranges from becoming

a computer typist, stamping on letters, architect, books packaging to office work, teacher,

computer engineer, box making and railways. The participants’ responses indicated that

they have well thought and planned a profession by which they can work of their own

choice and can support their family as well.
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An interesting finding was observed that few of the participants who were placed in

vocational training wants to have a job apart from the area they are currently being

trained in. For instance one of the participants’ who is currently getting training in soft

toy making and also doing textile designing course said that: -

“I can do stamping on letters or look after small- small kids in a creche. All I want is that

I don’t want to be dependent on anyone and does not want to trust on anybody.”

In order to strengthen this finding, the researcher conducted the interview with the

other participants to find out the difference of choice in vocational training placed in and

job they want to do. One of the participants, who is currently placed in stationary unit,

reveals his future plans of doing a job: -

“I want to open a South- Indian Restaurant. Idli, Sambhar, Dosa, Mysore Pak- everything

will be available in my restaurant. I will also hire a cook. For that I have to search for a cook.

I want to have my own restaurant.”

In continuation with the interview sessions with the other participants who are placed

in units like- candle making, bakery, masala making, cooking and hotel management

have plans different from what they are presently doing are illustrated below: -

“I can prepare Coffee / Tea and can serve in a office or in a bank. The work should be like

that which I can easily do. In bank or wherever it can happen. I would like to serve Coffee /

Tea.”

Thus, the views expressed by the participants indicate that there is a gap between the

type of vocational training students are engaged in and the jobs participants want to do.

There is a mismatch of the interests with some of the participants. Therefore, transition

planning must take into account “the student’s preferences and interests”. (United States

Commission 1401 (a) (19)). Most of the literature on transition planning has focused on

the roles of parents, professionals, and the community members in the development of

the transition plans and the provision of the opportunities for students to be present at the

meetings (Clark & Kolstoe, 1995; Hanley- Maxwell, Whitney- Thomas, & Pogologg, 1995)

rather than how to support the involvement of students in their own life planning.

Furthermore, majority 85% participants have a keen desire to do a job of their own

interest and not being influenced by anyone. They wanted to do something of their own

interest. This means their career choice should be taken into account and preference

should be given what exactly they want to do. On the other hand, 15% of the participants

has an influence of teachers and parents in their career choice.

First earned salary: 57% participants would give their first salary to their parents, as

a mark of respect and token of love for the pains they have taken and support that they

have been giving to them. This finding is well supported with one of the previous study
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done by Lindstrom & Doren (2007) in which the influence of parents as role models for

educational and occupational attainment may be especially the salient feature for young

adults with disabilities. Participants described close positive relationships and a high level

of involvement of parents in the daily activities of their living.

17% participants would spend their first salary in buying luxury items like laptop,

car, bike, mobile and ticket to U.S.A. 3 participants would spend it on buying food items/

clothes and rest give it to parents. Overall, in a nutshell it can be said that being financially

strong is one of the most essential requirement for human beings. Same way, for Persons

with Disability whether they earn more or less it doesn’t matter. What concerns to them is

the smallest contribution that they would make to the family living as a whole. The hopes

and dreams for the future that parents share with their children can often serve as a sort

of long range target for the post school achievement.

The successful movement from education to employment is crucial for establishing

independence among young adults with disabilities. To address this critical issue in the

life course, several policies have provided funding for school- to-work programs. Hence, a

greater propensity for well being will ensure if genuine opportunities exist for young

adults to manage the external forces that determine what will happen in their eventual

adulthood. Life choices made under such circumstances are much more likely to be longer

lasting and more satisfying (Wehmeyer & Schwartz, 1997).

DISCUSSION AND IMPLICATIONS

The study emphasized that working makes a strong contribution to human dignity.

“Work in the marketplace is the major source of income in all modern societies, and, for

people of working age; it is the key to financial independence” (Karna, 2008). By far,

work/ job was the most dominant topic for young adults with Disabilities. A real job can

only gives Persons with Disability a valued role and places them within their community.

One of the main implications is that transition plans which is the first and foremost step

of this process should be made well in advance so that appropriate guidance and

intervention can be planned accordingly. This is so because, in western scenario, in schools,

it’s mandatory for the special educators to document each child’s IEP whereas in Indian

context, transitional planning and making an IEP is not a legal requirement for us.

Paperwork and legal requirements involved in IEP / transition planning provided barriers

to changing the logistics of meetings from professional led to student centered and directed.

Educating parents about a variety of career options and opportunities after post school

education. Even though, in the present study, these participants are involved in vocational

training programs almost all of the participants are determined to do a job in their respective

interest areas only. Therefore, there is a need to focus on each student strength areas

rather than on their limitations to find out which option is best suitable for them.
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The experiential shift from school to vocational training and employment emerged as

the most salient in parents’ perceptions. The training would prepare them for work readiness

and independent living in the community, so that they should not only have the opportunity

to participate in the open/ sheltered employment, but should also be able to hold the job

and participate in the community meaningfully as an “adult”.

LIMITATIONS

Although the study provides useful information about the future aspirations of adults

with Disability, some of the limitations were- the size of the sample was relatively small,

Due to time shortage, the researcher has to limit the study only to three Special Schools of

Haryana. The sample consisted of inadequate number of gender cases, i.e. male

participants were more than the female participants. Homogeneous data could have been

kept to maintain the uniformity of the responses. Comparative data could have been

gathered from other parts of the region as well so as to analyze the differences of the

opinion among the adults studying in different special schools.

SUGGESTIONS FOR FUTURE RESEARCH

Finally, this study could be well supplemented to better understand the impact of

student- centered; student directed planning approaches on actual post school outcomes,

both at the time of graduation and at other points in student’s adult lives. The roles that

adult service agencies play in actualizing desired outcomes should also be examined.

Future research can be conducted on parents, school teachers and counsellors and

professionals to add additional perceptions on career aspirations, post school plans keeping

in mind student’s interests to evaluate the effectiveness of the study. It would be valuable

for future research to expand the study upon the new themes like family involvement in

career planning and development, friendships, support systems, health care, etc that

emerged during the life course events of adults with Disability. It is also recommended

that future research can explore the need and use of assistive technology and devices to

make them independent in work environment.

It is important to recognise that there is a need to think beyond narrow

interpretations of work and employment as well as being imperative to create more

employment opportunities for Persons with Disability. Through work they can have a

sense of accomplishment, increase their sense of competence and self worth. Income

from paying jobs helps supplement their resources and improves the quality of the

lives they can live.
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Children with Special Needs
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ABSTRACT

A teacher plays very important role in a society. Today, we can take education by distance
and regular mode. Students of regular mode attend their classes regularly; their teachers tell
them about society, responsibilities, administrative system, environment the teachers teach
the students because many natural changes in modern worlds activities and global warming.
That is why so many diseases are increase in day to day life. So we should be aware about the
environment. Teachers are the mean of this process regular students learning about
environment by participating in co-curricular activities i.e. Quiz, painting, slogan writing,
debate etc.The present study aims to provide every person opportunities to acquire the
knowledge, motivation, values, commitment and skills needed to protect and improve the
environment. It is prepare ‘Active environmentally oriented citizens’ who may be able to solve
environmental problems, conserve and manage the environment. It will help the educators in
identifying gaps between theoretical environmental knowledge and awareness and practical
implication of this knowledge. Special emphasis for environmental education should be given
on children at lower level because they are tomorrow’s future and educating them is, in fact,
educating a generation. It will help the curriculum designers to modify the present curriculum
and make it more environment-centre. The Present study was conducted on Students of B.Ed.
(special education) enrolled in the course through regular and distance mode. There were
50samples selected out of which 25 male and 25 female.

INTRODUCTION

Adjustment is a process of altering behavior to reach a harmonious relationship with

the environment. When people say they are in an ‘adjustment period’ they typically mean

Course Coordinator, Papovan, Teacher Training Collage



42 Anweshan: A Journal of Education (ISSN No. 22493794)

they are going through a process of change and are searching for some level of balance or

acceptance with the environment. Similarly, secondary school teachers go through a phase

of understanding, accepting and then eventually nurturing themselves according to the

teaching system of a secondary school environment.

To Drever (1952) “Adjustment means the modification to compensate for or meet
specific conditions”, while Webster (1951) defines adjustment as “the establishment of a
satisfaction relationship, as representing harmony, conformance, adaptation or the like”.
Good (1959) defines adjustment as “the process of finding and adapting modes of behavior
suitable to the environment or the changes in the environment”. According to Shaffer
(1961), “Adjustment is the process by which a living organism maintains a balance between
its need and the circumstances that influence the satisfaction of these needs”.

Kheatry (1973) in a comparative study of self-concept of teachers of different categories
and the relationship of their self-concept with professional adjustment, found that (a) the
distribution of the scores of self-concept and professional adjustment based on self-concept
inventory and professional adjustment inventory were more or less normal; (b) there
was no significant difference among the self-concept of primary, secondary and college
teachers; (c) there was a significant difference between the self-concept of college and
secondary teachers but not of primary and college teachers; (d) there was a significant
difference in the professional adjustment between college and primary teachers but not
between the primary and secondary school teachers; (e) there was a significant relationship
between self-concept scores and self-ideas of all the three types of teachers; and (f) there
was a significant relationship between self-concept and professional adjustment scores
of the three types of teachers.

Mangal (1979) conducted a study on analysis of common factors in teacher adjustment
and revealed that: (a) teachers’ adjustment consisted of five factors adjustment with
academic and general environment of the institution, socio-psycho-physical adjustment,
professional relationship adjustment, personal life adjustment and financial adjustment
and job satisfaction; (b) the test re-test, reliability and split-half reliability for each factor
ranged between 0.97 and 0.99 and between 0.94 and 0.99 respectively; and (c) the criterion
related validity against the Bell’s adjustment inventory and the ratings of the teachers by
the headmasters came out to be 0.967 and 0.986 respectively.

Chadha (1985) in a study of self-concept of teachers and their emotional adjustment
stated that: (a) the profile analysis of emotional adjustment scores revealed that the
distribution of scores was not normal for the total sample of teachers as well as for the
male, female, rural and urban sub-groups; (b) no significant difference was observed
between the emotional adjustment scores of various sub-groups of teachers; (c) self-
concept of teachers differed significantly from their emotional adjustment and the same

had also been observed in respect of male-female and rural-urban teachers; (d) there was

moderate correlation between self-concept and emotional adjustment for the male teachers;

(e) there was also a moderate correlation between self-concept and emotional adjustment
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scores for urban male teachers; (f) there was a moderate co-efficient of correlation between

the self-concept and emotional adjustment scores for urban teachers; (g) the lowest co-
efficient of correlation between the self-concept and emotional adjustment scores was
for rural male teachers; (h) there was no correlation between scores of self-concept and
emotional adjustment for female teachers; (i) there was a low magnitude of correlation
between self-concept and emotional adjustment scores of the total sample of 350 teachers;
(j) the value of correlation between self-concept and emotional adjustment scores for
rural female teachers was 0.06; and (k) there was no correlation between self-concept
and emotional adjustment scores for the total group of rural teachers.

Singh (2002) conducted a study of teaching aptitude and adjustment of secondary
school teachers and found no significant difference between teaching aptitude of
government and private school teachers; of male and female senior secondary school
teachers; of government and private secondary school teachers; and of government and
private senior secondary school teachers.

SIGNIFICANCE OF THE STUDY

In the field of education, teacher’s adjustment constitutes one of the most important
spheres of human behavior. The teacher plays a central role in the learning process of
pupil. In schools, teacher adjustment is essential for the purpose of effective teaching
learning process. The advancement in the field of education is very much depends upon
the degree of adjustment of the teachers. High level adjustment of teachers is directly
linked to efficiency of his/her work.

Adjustment plays a significant role in life. It brings happiness to a person, mentally
and physically. An individual is not only an asset to himself but a boon to the society. This
is somewhat true for a teacher who does not live only for himself but also the youngsters
in his charge. He/she has wide obligation to the community, the nation and humanity at
large. His/her adjustment is not only good for him but also essential for the proper
development and well being of his students.

Keeping above facts in mind the present study has been designed to understand more
systematically the nature of relationship between teacher adjustment and demographics
variables i.e. gender, age, teaching experience, qualification and locality.

STATEMENT OF THE PROBLEM

The problem of the present study may be stated as: Comparative Study of Adjustment of
Secondary School Teachers dealing with Children with Special Needs.

OBJECTIVES OF THE STUDY

The main objectives of the present study are:

1. To compare the level of adjustment of male and female government secondary
school teachers dealing with children with special needs.
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2. To compare the level of adjustment of male and female private secondary school
teachers dealing with children with special needs.

3. To compare the mean scores of adjustment of more qualified (M.A. / M.Sc.)
and less qualified (B.Sc.) government secondary school teachers dealing with
children with special needs.

4. To compare the mean scores of adjustment of more qualified (M.A. / M.Sc.)
and less qualified (B.Sc.) private secondary school teachers dealing with children
with special needs.

HYPOTHESES OF THE STUDY

To carry out the research properly, the following null hypotheses are formulated —

H01: There is no significant difference between the mean scores of adjustment of
male and female government secondary school teachers dealing with children
with special needs.

H02: There is no significant difference between the mean scores of adjustment of
male and female private secondary school teachers dealing with children with
special needs.

H03: There is no significant difference between the mean scores of adjustment of
more qualified (M.A. / M.Sc.) and less qualified (B.Sc.) government secondary
school teachers dealing with children with special needs.

H04: There is no significant difference between the mean scores of adjustment of
more qualified (M.A. / M.Sc.) and less qualified (B.Sc.) private secondary school
teachers dealing with children with special needs.

POPULATION AND SAMPLE

The population of the study is comprised of secondary school teachers of government
and V.V. Memorial School located in Rohtak city, Haryana.

Two schools of Rohtak city has been picked up by using random sampling technique
of secondary school teachers. The sample consisted of 100 teachers out of which 50 were
from government and 50 were from private schools.

TOOL USED

The investigator used Teacher Adjustment Inventory (TAI) developed by Smt. Rashmi
Ojha, Research Scholar, Department of Psychology, Agra College, Agra (U.P.).

ANALYSIS AND INTERPRETATION

In the present study, the process of data analysis and its interpretation gives the
results related to the objectives mentioned earlier.

Objective 1

Comparison of Level of Adjustment of Male and Female Govt. Sec. School Teachers
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Group N Mean SD t-value

Male 42 50.16 8.47

0.493*Female 58 49.48 10.02

*Not significant at 0.05 level of significance

The calculated t-value (0.493) is less than the table value of 1.99 at 0.05 level of

significance. Thus, the null hypothesis H01 is accepted. That means that the level of

adjustment of both male and female teachers dealing with children with special needs, of

the sample is equal, their level of adjustment being ‘average’ as means of both the groups

fall in the range of category ‘C’ depicting average level of adjustment.

Objective 2

Comparison of Level of Adjustment of Male and Female Private. Sec. School Teachers

Group N Mean SD t-value

Male 45 49.81 9.09

0.20*Female 55 50.19 8.85

*Not significant at 0.05 level of significance

The calculated t-value 0.20 being less than the table value 1.99 at 0.05 level of

significance, shows that there is no significant difference between the two groups of

teachers dealing with children with special needs at this level. Thus, the null hypothesis

H02 is accepted.

Objective 3

Comparison of Level of Adjustment of More and Less Qualified Govt. Sec. School Teachers

Group N Mean SD t-value

More Qualified 42 50.01 10.09

0.602*Less Qualified 58 51.19 9.09

*Not significant at 0.05 level of significance
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The calculated t-value 0.602 being less than the table value 1.99 at 0.05 level of significance,

the null hypothesis H03 is accepted. The negligible difference of 1.18 of mean is in favour of

less qualified teachers may be only due to sampling error. Thus, the more qualified and less

qualified government secondary school teachers dealing with children with special needs in

Haryana do not differ in any way in their adjustment as teacher in school.

Objective 4

Comparison of Level of Adjustment of More and Less Qualified Private Sec. School

Teachers

Group N Mean SD t-value

More Qualified 53 50.53 9.28

1.11*Less Qualified 47 48.59 8.19

*Not significant at 0.05 level of significance

The calculated t-value 1.11, being less than the table value 1.99 at 0.05 level of

significance, the null hypothesis H04 is accepted. The negligible difference of 1.94 of mean

is in favour of less qualified teachers may be only due to sampling error. Thus, the more

qualified and less qualified private secondary school teachers dealing with children with

special needs in Haryana do not differ in any way in their adjustment as teacher in school.

CONCLUSION

In the present study, teachers of government secondary school dealing with children

with special needs in Haryana have revealed fairly average adjustment. It means that

their adjustment with two factors based on qualification and gender was calculated to no

significant difference was found between their levels of adjustment.

Sehgal (1992) and Manpreet (2002) have also found that the level of adjustment of

teachers is not affected by the gender and locality. Similarly, Piplani (1996) also found

that rural and urban, male and female dichotomies of teachers did not differ significantly

in their adjustment.

As teachers gain experience, they develop better insight into the teaching profession

and learn its intricacies. Therefore, they improve upon their adjustment level as the time

passes which is well reflected in this study.

EDUCATIONAL IMPLICATIONS OF THE STUDY

Though the present study is restricted to 100 teachers teaching at secondary school of
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Rohtak city, its finding have important educational implications for all teachers dealing

with children with special needs. The findings may be particularly useful for educational

planners, thinkers, demographers, educators, psychologists, administrators and policy-

makers.

SUGGESTIONS FOR THE FURTHER STUDY

1. The study may be replicated on the large samples by including more districts of
the state.

2. Cross-sectional studies can also be conducted to authenticate the conclusion.

3. Comparative study can be taken up between private and government schools
with the same variable from teachers of different levels and grades.

4. Similar study may be undertaken by taking other variables like teaching
competency, self-concept, teaching aptitude, level of aspiration, attitude towards
teaching, ect.
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Environmental Awareness among Students of B.Ed.
(Special Education) Enrolled in the Course through

Regular and Distance Mode: A Comparative Study

Mr. Devander Sing

ABSTRACT

A teacher plays very important role in a society. Today, we can take education by distance and
regular mode. Students of regular mode attend their classes regularly; their teachers tell them
about society, responsibilities, administrative system, environment the teachers teach the students
because many natural changes in modern worlds activities and global warming. That is why so
many diseases are increase in day to day life. So we should be aware about the environment.
Teachers are the mean of this process regular students learning about environment by participating
in co-curricular activities i.e. Quiz, painting, slogan writing, debate etc.The present study aims to
provide every person opportunities to acquire the knowledge, motivation, values, commitment
and skills needed to protect and improve the environment. It is prepare ‘Active environmentally
oriented citizens’ who may be able to solve environmental problems, conserve and manage the
environment. It will help the educators in identifying gaps between theoretical environmental
knowledge and awareness and practical implication of this knowledge. Special emphasis for
environmental education should be given on children at lower level because they are tomorrow’s
future and educating them is, in fact, educating a generation. It will help the curriculum designers
to modify the present curriculum and make it more environment-centre. The Present study was
conducted on Students of B.Ed. (special education) enrolled in the course through regular and
distance mode. There were 50samples selected out of which 25 male and 25 female.

INTRODUCTION

Environmental awareness is defined as the sum total of responses that people make
to various thematic aspects to construct environment, in a combination reaction of
cognitive intent and actions influences, employing attitudes and fact statement formats.

Environmental awareness means to help social groups and individuals to acquire
awareness and sensitivity to total environmental and its allied problems. We must

Interventionist, Civil Hospital, Rewari Haryana
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understand that to improve the environment is to improve the quality of life; it is not only
a question of air and water pollution, but it includes elimination of diseases, hunger,
malnutrition, poverty, destruction of forests, erosion of soil, etc. hence, there is urgent
need for proper management of the environment.

The Ministry of Environment and Forests, Government of India, has one full division
called “Education and Information Division” which main role is to create awareness among
the all classes of people, help in formal education related to environment and information
related to environment. In order to create general awareness, this division undertakes
various programmes such as the National Environment Awareness Campaign, Eco-Clubs,
Paryavaran Vahinis and production of audio-visuals on environment.

The main hurdle in protecting the environment in India is that there is a lack of
scientific knowledge and the will to act. In such a position society needs to be convinced
of the importance of environment and we have to realize the fact that the way we live will
determine our future. A number of environmental problems have just a local dimension
both in rural and urban areas. People should be made aware of these. They relate to the
use of water, electricity, detergents, chemicals, plastic, steel, wood etc. people should be
encouraged in tree plantation and maintenance, social forestry, environment education,
extension programmes etc.; in industrial towns the problems of industrial wastes on the
one hand and growth of slums and related urbanization problems on the other hand,
need importance.

There is no doubt that attention to environment was overdue and it is time to commit
ourselves to look after it with all possible means. It is prerequisite for environmental
sustainability. Meaning thereby is that there is also a need of an environmental ethics
because environment has gone beyond wildlife, pollution and man-made ugliness.

NEED OF THE STUDY

Environmental education has been introduced through formal as well as non-formal
stream to educate the masses about deterioration of environment and its management.
But the question is how far the environmentalists are successful in creating environmental
awareness among the people? No doubt, they are doing their best efforts to teach people
to save the environment, but still there is a need to find out what is the impact on those
people who are being taught to keep the environment clean and healthy. Since this study
will make a step ahead in the help to environment awareness from which the findings
may contribute to the solution of some practical problems. So the researcher has decided
to select this problem under study.

A teacher plays very important role in a society. Today, we can take education by
distance and regular mode. Students of regular mode attend their classes regularly; their
teachers tell them about society, responsibilities, administrative system, environment the
teachers teach the students because many natural changes in modern worlds activities
and global warming. That is why so many diseases are increase in day to day life. So we
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should be aware about the environment. Teachers are the mean of this process regular
students learning about environment by participating in co-curricular activities i.e. Quiz,
painting, slogan writing, debate etc. on the other hand students of distance mode do not
attend the classes regularly. That is why they do not express their views clearly in front of
their teachers. We can say that there is so much difference between the method of the
study of regular and distance mode.

The method of their study is different so that their views about environment can be
different. The researcher found that there is not so much work has been done as this
topic. So the investigator chose this topic.

STATEMENT OF THE PROBLEM

The problem of the present study may be stated as: Environmental Awareness among
Students of B.Ed. (Special Education) enrolled in the Course through Regular and Distance
Mode: A Comparative Study.

OBJECTIVES OF THE STUDY

1. To compare environmental awareness of students of B.Ed. (special education)
enrolled in the course through regular and distance mode.

2. To compare environmental awareness of female students of B.Ed. (special
education) enrolled in the course through regular and distance mode.

3. To compare environmental awareness of male students of B.Ed. (special
education) enrolled in the course through regular and distance mode.

4. To compare environmental awareness of male and female students of B.Ed.
(special education) enrolled in the course through distance mode.

5. To compare environmental awareness of male and female students of B.Ed.
(special education) enrolled in the course through regular mode.

HYPOTHESES OF THE STUDY

H01: There is no significant difference of environmental awareness between students
of B.Ed. (special education) enrolled in the course through distance and regular
mode.

H02: There is no significant difference of environmental awareness between female
students of B.Ed. (special education) enrolled in the course through distance
and regular mode.

H03: There is no significant difference of environmental awareness between male
students of B.Ed. (special education) enrolled in the course through distance
and regular mode.

H04: There is no significant difference of environmental awareness between male
and female students of B.Ed. (special education) enrolled in the course through
distance mode.
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H05: There is no significant difference of environmental awareness between male
and female students of B.Ed. (special education) enrolled in the course through
regular mode.

Method

A 2x2 factorial group design was employed on 100 students to study the environmental

awareness.

Gender of Student

TotalMale Female

Mode of Course

Distance 50

Regular 50

The data for the present study was collected by using the Environment Awareness

Ability Measure (EAAM) constructed by Dr. Praveen Kumar Jha, Madhepura, Bihar. In

this tool there are 51 statements. The students have to response in the form of ‘Agree’ or

‘Disagree’.

RESULT AND INTERPRETATION

Objective 1

Comparison of environmental awareness of students of B.Ed. (special education)

enrolled in the course through regular and distance mode

Mode of the
Course

N Mean S.D. t-value

Distance 50 28 28.21

0.76*Regular 50 30 23.68

*Not significant at 0.01 & 0.05 level

Since the calculated value 0.76 is less than the tabulated value of ‘t’ at 0.05 level

(1.96) and 0.01 level (2.58), it means the result is not significant, so the null hypothesis

H01 is accepted. Therefore, there is no significant difference of environmental awareness

between students of B.Ed. (special education) enrolled in the course through distance

and regular mode.
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Objective 2

Comparison of environmental awareness of female students of B.Ed. (special

education) enrolled in the course through regular and distance mode

Mode of the
Course

N Mean S.D. t-value

Distance 25 28.56 14.28

0.074Regular 25 28.84 11.92

*Not significant at 0.01 & 0.05 level

Since the calculated value 0.074 is less than the tabulated value of ‘t’ at 0.05 level

(1.96) and 0.01 level (2.58), it means the result is not significant, so the null hypothesis

H02 is accepted. Therefore, there is no significant difference of environmental awareness

between female students of B.Ed. (special education) enrolled in the course through

distance and regular mode.

Objective 3

Comparison of environmental awareness of male students of B.Ed. (special education)

enrolled in the course through regular and distance mode

Mode of the
Course

N Mean S.D. t-value

Distance 25 28.88 12.71

2.80Regular 25 32.68 10.32

*Not significant at 0.01 & 0.05 level

Since the calculated value 2.80 is more than the tabulated value of ‘t’ at 0.05 level

(1.96) and 0.01 level (2.58), it means the result is significant, so the null hypothesis H03 is

rejected. Therefore, there is significant difference of environmental awareness between

male students of B.Ed. (special education) enrolled in the course through distance and

regular mode.

Objective 4

Comparison of environmental awareness of male and female students of B.Ed. (special

education) enrolled in the course through distance mode
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Mode of the
Course

N Mean S.D. t-value

Male 25 28.88 12.71

0.28
Female 25 28.56 14.28

*Not significant at 0.01 & 0.05 level

Since the calculated value 0.28 is less than the tabulated value of ‘t’ at 0.05 level

(1.96) and 0.01 level (2.58), it means the result is not significant, so the null hypothesis

H04 is accepted. Therefore, there is no significant difference of environmental awareness

between male and female students of B.Ed. (special education) enrolled in the course

through distance mode.

Objective 5

Comparison of environmental awareness of male and female students of B.Ed. (special

education) enrolled in the course through regular mode

Mode of the
Course

N Mean S.D. t-value

Male 25 32.68 10.32

0.69
Female 25 28.84 11.92

*Not significant at 0.01 & 0.05 level

Since the calculated value 0.69 is less than the tabulated value of ‘t’ at 0.05 level

(1.96) and 0.01 level (2.58), it means the result is not significant, so the null hypothesis

H04 is accepted. Therefore, there is no significant difference of environmental awareness

between male and female students of B.Ed. (special education) enrolled in the course

through regular mode.

CONCLUSION

Students of B.Ed. (special education) enrolled in the course through regular and

distance mode have positive attitude towards environment. They are aware of

environmental phenomena, weather changes, environmental pollution, environmental

disasters, and safety needs to be taken to protect our environment. Though male and

female students enrolled through distance and regular mode in B.Ed. special education

course have positive environmental awareness and there is slight difference in their
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awareness level, male students have large difference in the case of distance and regular

mode.

It is also observed that mean value of environmental awareness of regular students

of B.Ed. special education is more than that of students enrolled through distance mode.

It means regular students are more aware towards their environment. In addition to this,

male students are more aware towards their environment than female students.

EDUCATIONAL IMPLICATIONS OF THE STUDY

1. The present study aims to provide every person opportunities to acquire the
knowledge, motivation, values, commitment and skills needed to protect and
improve the environment.

2. This study aims to prepare ‘Active environmentally oriented citizens’ who may
be able to solve environmental problems, conserve and manage the environment.

3. The study helps the educators in identifying gaps between theoretical
environmental knowledge and awareness and practical implication of this
knowledge.

4. Special emphasis for environmental education should be given on children at
lower level because they are tomorrow’s future and educating them is, in fact,
educating a generation.

5. This study will help the curriculum designers to modify the present curriculum
and make it more environment-centered.

SUGGESTIONS FOR THE FURTHER STUDY

1. Similar type of study can be replicated on a large sample selected from all
districts of Haryana.

2. The study can be taken up for under-graduate students who are studying
environmental education as a part of their curriculum.

3. The study may be carried out between urban and rural area students.

4. The study may be carried out between school teacher and college teachers at
different levels.

5. The study may be carried out on the basis of socio-economic status of students
at different levels.
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Attitude of Elementary School Teachers Towards
Continuous and Comprehensive Evaluation (CCE)

Dr. Ajay Kumar Swain

ABSTRACT

The objective of the present study was to investigate the attitude of Elementary School

Teachers towards Continuous and Comprehensive Evaluation on the basis of their

qualification and experience. Samples of 50 elementary school teachers were selected from

12 nos. of elementary schools of Ranpur Block in Nayagarh District by adopting random

sampling technique. The investigator prepared questionnaire himself and collected data

using the same tool. The results revealed that both male & female teachers are not different

in their attitude towards Continuous and Comprehensive Evaluation. Further the studies

revealed that the teachers’ attitude is different in respect of their qualification and teaching

experience.

Keywords: Attitude, Continuous and Comprehensive Evaluation, Examination Reforms

INTRODUCTION

Learning is a continuous process of bringing changes in pupils behaviour in terms of

knowledge, skills, attitudes, perception and values. Evaluation is a systematic process of

determining the effectiveness of educational interventions in the light of assessment of

students’ progress. Assessment of learning needs to be continuous and comprehensive

covering all domains of students’ progress. It helps in improving students’ performance

by identifying the students’ learning difficulties at regular time interval. Attitude of an

individual determines his/her destiny. The Educationists, Psychologists and social reformers

have realized the role and importance of attitude of teachers, students and administrators,

who are the vital part of the education system of the nation.

The University Education Commission (1948-49) stated in its report that, “If we are

to suggest a single reform in the system of education then it would be that of examination”.

Later on Secondary Education Commission (1952-53), Dongerkery Committee on

Asst. Teacher, Begunia Block, Khordha, Odisha
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University Examination Reforms (1957), Indian Education Commission (1964-66),

Examination Reforms (1969), Ceylon’s Examination Reforms Seminar (1970), Madurai

workshop on Examination Reforms (1974), National Policy on Education (1986), Plan of

Action (1992), National Curriculum Framework (2000 and 2005) and Right to Education

Act have stated to bring change in Examination system and submitted there

recommendations accordingly.

Considering the recommendations of various commissions and committees, the

internal assessment, semester system, continuous and comprehensiveness of the

assessment process and grading emerged as the prime areas of concern in context of

examination reforms. To overcome the drawbacks in the evaluation system and to test

students’ understanding, application, skill, analytical and synthetically abilities, the

innovative system of evaluation has been adopted.

Various studies were conducted in the area of Continuous and Comprehensive

Evaluation including teachers, students and student teachers with respect to number of

variables. But still now a clear picture is not coming out through these studies. To assess

the scholastic and non-scholastic aspects, continuous internal assessment is important.

There are many factors like, teachers’ behavior, students’ attitude, several features of

students and teachers like gender, caste, colour and creed could affect continuous internal

assessment (Jayaswal, 1988).

The researches of Pillai (1986), Mohan (1986), Bediand Tulsi (1989) showed

dissatisfaction towards internal assessment system since it leaves more scope for

subjectivity. Lela (1962), Kamat (1968), Jhaveri (1968), Patel (1968), Ravi (1989),

Dhabir(1989) showed dissatisfaction towards the continuous internal assessment while

Reddi. (1977), GunasekarnandJayanti (1979), Rasool (1981), Sarup(1981), Sharma (1981),

Ravi (1989), Prasad (2001) were favoured continuous internal assessment system. After

gone through the above cited studies few questions raised in the mind of the investigator

which have no answer. The questions were: (a) Whether the secondary school teachers

have positive attitude towards Continuous and Comprehensive Evaluation? (b) Whether

the attitude of male teachers and female teachers towards Continuous and Comprehensive

Evaluation is different ?(c)Whether the attitude of teachers towards Continuous and

Comprehensive Evaluation vary from each other due to educational

qualification?(d)Whether the attitude of teachers towards Continuous and Comprehensive

Evaluation differs from each other due to teaching experience?

Hence, the investigator had taken this study to find out the answers to those research

questions and to test the hypotheses.
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OBJECTIVES

The objectives of the study were as follows.

1) To examine the attitude of Elementary School teachers towards Continuous
and Comprehensive Evaluation.

2) To find out the difference in the attitude of male teachers and female teachers
towards Continuous and Comprehensive Evaluation.

3) To study the teachers’ attitude towards Continuous and Comprehensive
Evaluation with respect to their educational qualification.

4) To study the teachers’ attitude towards Continuous and Comprehensive
Evaluation with regard to number of years of teaching experience.

The following hypotheses were undertaken in this study.

1) There is difference between preferences in the group.

2) There is no significant difference in the attitude of male and female teachers
towards Continuous and Comprehensive Evaluation

3) There is no significant difference in the teachers’ attitude towards Continuous
and Comprehensive Evaluation with respect to their educational qualification.

4) There is no significant difference in teachers’ attitude towards Continuous and
Comprehensive Evaluation with regard to number of years of teaching
Experience.

The study was under taken with the following limitations.

1) The study was limited to Elementary Schools of Ranpur Block in Nayagarh
District, Odisha.

This study was a descriptive survey type and designed to obtain pertinent and precise
information concerning the Elementary School teachers’ attitude towards Continuous
and Comprehensive Evaluation.

The population of the present study was composed of all the Govt. Elementary Schools
located in Ranpur Block of Nayagarh District, Odisha. A suitable representative random
sample of the entire population was purposively drawn to conduct the study. A random
sample of fifty (50) Elementary School teachers from twelve (12) number of schools was
collected.

In order to collect relevant information, a questionnaire was developed by the
investigator himself. It contained 30 items covering the areas of Continuous and
Comprehensive Evaluation like (a) Introduction of Continuous and Comprehensive
Evaluation, (b) Effects of Continuous and Comprehensive Evaluation, (c)Problems for
execution of Continuous and Comprehensive Evaluation, (d) Ways to overcome the
problems, (e) Support and guidance service. The investigator took the guidance and
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assistance of professors of education, subject experts and educationists to finalize the

questionnaire.

The collection of data was covered three months. Being an investigator, I visited all

the selected Govt. Elementary Schools of Ranpur Block and met the Headmaster of each

school on holidays and saturdays. After obtaining permission from the H.M., the data was

collected with the help of the tool. Each participant was given thirty (30) minutes time to

respond the items.

After data collection, the investigator used chi-square test & t-test for quantitative &

qualitative analysis of the responses of the sample and accordingly interpretation was

made.

The collected data was analyzed by chi-square test & t-test both quantitatively and

qualitatively.

A) Attitude of Elementary School Teachers towards Continuous and
Comprehensive Evaluation.

Table 1

Level of Attitude Favourable Moderate Un-favourable X2

Range of Scores 71 - 90 51 – 70 31 - 50

No. of Teachers 10 33 07 24.232

* P<.01

The table stated that ten (10) numbers of teachers have high attitudes towards

Continuous and Comprehensive Evaluation, Seven (07) numbers of teachers have low

attitude and thirty three (33) numbers of teachers have moderate attitude on Continuous

and Comprehensive Evaluation. The marked divergence in attitude is significant at.01

of significance. The null hypothesis is rejected. It indicates that Continuous and

Comprehensive Evaluation is an effective scheme to improve teaching learning activities

and it will be helpful for the learners to do better in their lives. Hence execution of

Continuous and Comprehensive Evaluation should be done smoothly in Elementary

Schools of our states.

B) Attitude of male teachers and female teachers towards Continuous and
Comprehensive Evaluation.

The null hypothesis ‘There is no significant difference in attitude of male and female

teachers towards Continuous and Comprehensive Evaluation’ was formulated to know

the difference between attitude of male and female Elementary School teachers. The results

are presented in the table given below.
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Table 2

Compared

Group

N Mean Standard
Deviation

Value

Male 21 57.15 5.53

Teachers’
Attitude

Female 29 59.39 6.28 0.109

The t-value of male teachers and female teachers was 0.109. It was not significant.

Hence the null hypothesis was retained. This result informed that there is no significant

difference between male and female Elementary Teachers towards CCE. As CCE is a new

phenomenon, the male and female teachers have same attitude toward it.

C) Attitude of Teachers towards Continuous and Comprehensive
Evaluation in respect of their Educational Qualification.

Table 3

Compared Group N Mean Standard
Division

t-Value

Trained Graduate
Teachers.

28 69.23 4.87

Teachers’
Attitude

Trained Intermediate
Teachers.

22 64.94 5.13

2.92

The Obtained t-value of both trained graduate teachers and trained intermediate

teachers was 2.92 which was significant. Hence, the null hypothesis was rejected. The

attitude of trained graduate teachers and trained intermediate teachers towards

Continuous and Comprehensive Evaluation is different due to impact of higher qualification

and academic involvement.

D) Attitude of Teachers towards Continuous and Comprehensive
Evaluation with regard to number of years of teaching experience.

Table 4

Compared Group N Mean Standard
Deviation

t-Value

Low and Moderate Experienced
Teachers (0-15 years) 24 67.13 4.92

Teachers’
Attitude

Highly Experienced Teachers
(More than 15 years) 26 63.28 5.11

2.66

The t-value of low and moderate experienced teachers and highly experienced teachers

was 2.66. It was significant. So the null hypothesis ‘There is no significant difference in
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teachers’ attitude towards Continuous and Comprehensive Evaluation with regard to

number of years of teaching experience’ was rejected. It was found out that the teachers

with low and moderate teaching experience are more flexible and are ready to accept

change in comparison to the highly experienced teachers.

The major findings of the study are as follows,

1) Out of 50 numbers of teachers, 07 numbers of teachers have un-favourable

attitude, 33 numbers of teachers have moderate attitude and 10 numbers of

teachers have favourable attitude towards Continuous and Comprehensive

Evaluation, As Continuous and Comprehensive Evaluation is it is a new concept.

2) Both male and female teachers of sampled Elementary Schools have the same

attitude towards CCE as it is a new phenomenon. It revealed that male teachers

and female teachers are same in the acceptance of Continuous and

Comprehensive Evaluation.

3) The present study showed that there is significant difference between attitude

of teachers having higher qualifications and lesser qualifications. Hence

qualification is one of the strongest factors for high attitude towards Continuous

and Comprehensive Evaluation. Highly qualified teachers accepted it more

positively in comparison to their counter parts.

4) The study was revealed that there is a significant difference in teachers attitude

towards Continuous and Comprehensive Evaluation with regard to number of

years of teaching experience. The highly experienced teachers do not show flexible

nature while the low and moderate experienced teachers show there flexible

nature towards acceptance of Continuous and Comprehensive Evaluation.

CONCLUSION

David J. Schwartz, the well known psychologist and writer had given stress on attitude.

According to him, “How we think shows through in, how we act.Attitudes are mirrors of

the mind, They reflect thinking. William James, another famous Psychologist said that,

“The greatest discovery of my generation is that human beings can alte— their lives by

altering their attitudes”. The Educationists, Social reformers, Psychologists and Philosophers

have realized the importance of attitude of those who are vital part of the education

system.

In the present study among the number of variables, qualification and teaching

experience were found to have a significant difference on the attitude towards Continuous

and Comprehensive Evaluation but the variable gender was not found to have a significant

difference in the attitude towards Continuous and Comprehensive Evaluation.
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A Study of Parental Attitude to Wards
their Children with Mental Retardation

*Mr. Dharmendra Kumar Tripathi,
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ABSTRACT

The present study is undertaken with a view to understand the nature of the attitude of

parents towards their children with mental retardation which was conducted at Coimbatore,

Tamil Nadu. There are 5 special schools chosen to get parents details from the Coimbatore

City. He contacted 50 parents from which 27 were female and 23 were male. Through random

sampling data was collected with a questionnaire which consisting 20 statement. The responses

recorded in Yes and No. After Collection of data and analysis of data it was found that there

is no difference on attitudes of parents in relation to gender, educational level; socio- economic

status, locality of retardation of their child. This, may be because most of the variables

considered in this study is showing no difference , may be due to less number of samples.

INTRODUCTION

Parents are the most important part of the child’s Social Network. The birth of a

healthy normal child brings much joy where as the birth of a handicapped child seems to

shatter the dreams and cherished desires of the parents. The birth of a healthy normal

child brings much joy whereas; the birth of a handicapped child seems to shatter the

dreams and cherished desires of the parents. The process of upbringing details a number

of problems on the part of the parents, which is complicated and hazardous. The degree

of severity is always an important variable. Many parents are unaware that the child is

retarded until academic failure occurs in the Schoolss. for parents of severely and profound

retardation children awareness of the problem and recognition of the basic problem may

came simultaneously (Shanley 1986 ).

*Dean/Director Special Education, Asthavakra Institute of Rehabilitation Sciences & Research, 5PSP
Institutional Area Madhuban Chowk, Rohini New Delhi -110085

**Student of M.Ed.MR Special Education, Department of Psychology, Sardar Patel University, Anand Vallabh
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Submissive reaction: The less healthy form of submissiveness to be found among those

parents those parents cannot show their guilt, and shame in its true guise, however, they

love the child and each other with a fierce over compensation love, it is those people who

form the bulk of those who trail from doctor to doctor, hoping for a kind word, unable

finally to accept the truth.

Rejection: Other parents who show a reaction of rejection one of problem, which are

obvious. It may happens that at the movement of birth, the mother will be so shocked and

disappointed that she will never ask to see the child again. The rejecting reaction leads

either to denial, of the defectiveness of the baby by the parents, or else to fiercely

compensation, unreal, and neurotic love and care.

Rationalization: All parents try to make what sense they care of the handicapped

and its limitation. Most are desperate to find some explanation for the child’s condition,

and if a medical explanation is not sufficient parents may develop misguided reasoning

of their own.

Avoidance: Many parents are extremely sensitive about their child’s handicap. As a

result of this, the parent’s social anxiety is never given the opportunity to habituate and

alternatives become increasingly difficult.

Denial: While denial may be a normal part of parental adjustment, it can also form

a lifelong attitude characterized by a belief that the child will “Catch up”

The present study is undertaken with a view to understand the nature of the attitude

After detailed discussion with subject expert the investigator has formed the title of

the study as “A STUDY OF PARENTAL ATTITUDE TOWARDS THEIR CHILDREN WITH

MENTAL RETARDATION”. There have been several studies conducted to know the attitude

of parents towards the Hearing Impairment and the attitude of parents towards visual

and low vision person and public attitude towards the disabled but a few researches have

been conducted to understand the attitude of parents of children with Mental Retardation.

The study is helpful for finding the attitude of parents public and teachers towards the

attitudinal changes which will be very helpful for the co-operation in education and training

of the children with Mental Retardation.

REVIEW OF LITERATURE

Guuiz and Guberium (1972) reported that fathers tend to view the child instrumentally

whereas mother tends to be more expressively oriented. The impact of the mentally retarded

child on the family has been in general found to be negative towards the severe mentally

retarded children and the focus shifting to the acceptance of mild retarded children in the

social commune. Jain (1967) examined the social problems related to the presence of a

mentally retarded child in the family using sample of 28 normal and 28 retarded children.
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Finding reveal that parental feelings were marked by anxiety about the future. Constant

psychological stress, negative effects on the other siblings, misunderstanding within the

family, decreased interaction with the neighbors and relatives and economic loss were

significant factors associated within the family. Srivastava, Sabena, and Sabena (1975)
studied the attitude of mothers of mentally retarded children towards certain aspects of
the child- rearing practices. Their results show that mothers of mentally retarded children
fostered dependency in the upbringing of their children. Devi(1976) discusses the problems
that parents encounter in accepting retardation in their child. Suggestions as given for
altering attitudes towards more positive acceptance, affection, affection, approval of and
assimilations. Need for increased professional attention to the problem is emphasized.
Vedanta kumari and Sathyavathi (1977) studied the maternal attitudes regarding mentally
handicapped children and normal children and found that mothers of mentally
handicapped children held an attitude of ignoring type towards their children while mothers
of normal children tended to be more possessive in their attitudes.The mothers of the
mentally handicapped children were found to be more emotionally disturbed than others.

OBJECTIVES OF THE STUDY

1. To find out the attitude of Parents towards their children with Mental
Retardation.

2. To find out the attitude of the parents of the children with Mental Retardation
as per the item listed in the questionnaire:

The items are-

I. Do you feel unhappy of having a child with Mental Retardation in the family?

II. Does your spouse also have the same feeling as you have?

III. Do you feel angry about yourself of having such child at home?

IV. Does the mother/father of the child feel that this child is burden on the family?

V. Do you feel that the family status has been brought down because of the child
with Mental Retardation?

VI. Do you feel that it is below your status to inform about such child at home?

VII. Do you want to educate your child with Mental Retardation like other child?

VIII. Do you treat your child with Mental Retardation like other children?

IX. Do you show more sympathy towards your child with Mental Retardation?

X. Do you over protect your child with Mental Retardation?

XI. Do the members in the family take very good care of the mentally retarded
child?

XII. Do you take your child with Mental Retardation to your relatives / friends house?

XIII. Do you talk freely about the problems of your child with Mental Retardation to
your neighbors’/friends in the society?
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XIV. Do you take your child with Mental Retardation outing/picnic frequently?

XV. Do you feel that due to the sin in my previous birth now I have a child like this
in my family?

XVI. Do you take necessary initiative to rehabilitate this child?

XVII. Do you approach concern professionals for his future life?

XVIII. Do you encourage other family members to co-operate in your efforts to
rehabilitate this Special child?

XIX. Do you learn the skills from the Specialists/teacher and impart those skills to
your child with Mental Retardation?

XX. Do you take some effort to change the attitude of the society by your way of
functioning in the education of your child with Mental Retardation?

METHODOLOGY

The investigator has used descriptive research design for present study. The investigator
opted for purposive sampling technique for the study within largely descriptive in nature.
The investigator conducted the study in and around 5 special school of Coimbatore district
in Tamil Nadu. The names of special schools are; Play therapy unit (IHRDC, FDMSE
Campus), T.A.T. Kalaniliyam Special School (P.N. Pallayam), STAR Special School
(Coimbatore), C.B. Special School (Mettupalayam), C.S.I. Special School (Coimbatore).
The investigator used the simple random sampling technique for the research. A sample
of 50 parents (male- 27, female-23) was randomly selected from various in and around
Coimbatore district. The present study aims at studying the effects of several independent
variables on the research of social skills of mentally challenges. The main independent
variables are age, experience educational qualification, professional qualification, no of
students handed and level. The dependent variable is the score secured by the sample. For
the present study questionnaire was desired to be best suited for the sample selected. The
investigator will circulate the questionnaire among parents.

The questionnaire contains 20 statements with yes and no options. Then respondents
may choose any one of the option against the statement given. The respondents were
introduced to tick under yes column if the statements on the questionnaire were applicable
to them and if it was not applicable they had to tick under no. The Researcher had contacted
the parents of the children with Mental Retardation and gets their acceptance for collecting
data. The data will be collected by researcher through the valid questionnaire. The
researcher had taken the permission from the competent authority of the school to collect
the data from the parents for collecting the data, the researcher had visited five special
schools. The questionnaire is bilingual (Tamil, English) and distributed to the parents.
They were asked to fill up the questionnaire without consulting other parents or teachers.
If any doubts were there, the researcher clarified these and there. The researcher assured
the parent that the information given by parents will be secured and their identity will be
not shown to others. They were requested to given their frank respond in the questionnaire.
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THE FOLLOWING TOOLS WERE USED IN COLLECTION OF DATA

The socio- demographic data sheet.

The data obtained was analyzed using descriptive, diagrammatic representation, and

percentage/ percentile.

INTERPRETATION AND DISCUSSION

In this chapter, the investigator presents the analysis and interpretation of data

collected by using questionnaire. The results of “The Study of Parental Attitudes towards

Their Children with Mental Retardation” are discussed under the main headings.

Shows the age of the parents having children with Mental Retardation.

It also shows that age of the parents in between 25-35 years is 38%, followed by 36-45

years 34% and above 45 years 28%.

Shows the gender of the parents having children with Mental Retardation.

It reveals that the gender of the parents participated in the research, in which 45%

were male and 46% female.

Shows the education of the parents having children with Mental Retardation.

It indicates the education of parents 10+12th 50%, graduation 32% and master degree

18%.

Shows the type of family of the parents having children with Mental Retardation.

It shows the type of parents family 70% nuclear and 30% joint family.

Shows the locality of the parents having children with Mental Retardation.

It indicates the locality of parents 42% rural and 58% urban family.

Shows the income of the parents having children with Mental Retardation.

It shows the income of parents below Rs. 5000 58%, Upto Rs.5001-10000 4% and

above 10000 38%.

Shows the occupation of the parents having children with Mental Retardation.

It shows the occupation of parents Govt Service 18%, Pvt Service 58% and House wife

24%.

Item-1. Do you feel unhappy of having a child with Mental Retardation in the family?

The parents have shows 80% in the above mentioned item and followed 20% No. This

table also shows the parents feel unhappy their child with Mental Retardation in family.

Hence which reflect negative attitude towards their children with Mental Retardation?
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Item-2. Does your spouse also have the same feeling as you have?

The parents have shows 74% in the above mentioned item and followed 26% No. This
table also shows that the spouse also has the same feeling their child with Mental
Retardation. Hence this reflects positive attitude towards their children with Mental
Retardation.

Item-3. Do you feel angry about yourself of having such child at home?

The parents have shows 12% in the above mentioned item and followed 88% No. This
table also shows the parents feel angry about yourself of having such child at home.
Hence which reflect positive attitude towards their children with Mental Retardation?

Item-4.Does the mother/father of the child feel that this child is burden on the family?

The parents have shows 12% in the above mentioned item and followed 88% No. This
table also shows the mother/father of the child feel that this child is burden on the family.
Hence which reflect positive attitude towards their children with Mental Retardation?

Item-5.Do you feel that the family status has been brought down because of the child
with Mental Retardation?

The parents have shows 16% in the above mentioned item and followed 84% No. This
table also shows the parents feel that the family status has been brought down. Hence
which reflect positive attitude towards their children with Mental Retardation?

Item-6. Do you feel that it is below your status to inform about such child at home?

The parents have shows 18% in the above mentioned item and followed 82% No. This
table also shows the parents feel that it is below status to inform about such child at
home. Hence which reflect positive attitude towards their children with Mental Retardation?

Item-7. Do you want to educate your child with Mental Retardation like other child?

The parents have shows 74% in the above mentioned item and followed 26% No. This
table also shows the parents want to educate child with Mental Retardation like other
child. Hence which reflect positive attitude towards their children with Mental Retardation.

Item-8.Do you treat your child with Mental Retardation like other children?

The parents have shows 84% in the above mentioned item and followed 16% No. This
table also shows the parents treat child with Mental Retardation like other children. Hence
which reflect positive attitude towards their children with Mental Retardation?

Item-9.Do you show more sympathy towards your child with Mental Retardation?

The parents have shows 78% in the above mentioned item and followed 22% No. This
table also shows the parents have more sympathy towards child with Mental Retardation.

Hence which reflect positive attitude towards their children with Mental Retardation?
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Item-10. Do you over protect your child with Mental Retardation?

The parents have shows 70% in the above mentioned item and followed 30% No. This
table also shows the parents over protect their child with Mental Retardation. Hence
which reflect positive attitude towards their children with Mental Retardation?

Item-11.Do the members in the family take very good care of the mentally retarded
child?

The parents have shows 64% in the above mentioned item and followed 36% No. This
table also shows the members of the family take very good care of the mentally retarded
child. Hence which reflect positive attitude towards their children with Mental Retardation?

Item-12.Do you take your child with Mental Retardation to your relatives / friends
house?

The parents have shows 72% in the above mentioned item and followed 28% No. This
table also shows the parents use to take their child with Mental Retardation to the relative/
friends hence which reflect positive attitude towards their children with Mental Retardation.

Item-13.Do you talk freely about the problems of your child with Mental Retardation
to your neighbours/friends in the society?

The parents have shows 72% in the above mentioned item and followed 28% No. This
table also shows the parents talk freely about the problems of child with Mental Retardation
in neighbours/friends in the society hence which reflect positive attitude towards their
children with Mental Retardation.

Item-14.Do you take your child with Mental Retardation outing/picnic frequently?

The parents have shows 80% in the above mentioned item and followed 20% No. This
table also shows the parents take child with Mental Retardation outing/picnic frequently
hence which reflect positive attitude towards their children with Mental Retardation.

Item-15.Do you feel that due to the sin in my previous birth now I have a child like this
in my family?

The parents have shows 78% in the above mentioned item and followed 22% No. This
table also shows the parents feel that due to the sin in my previous birth now I have a child
like this Mental Retardation in my family hence which reflect negative attitude towards
their children with Mental Retardation.

Item-16.Do you take necessary initiative to rehabilitate this child?

The parents have shows 80% in the above mentioned item and followed 20% No. This
table also shows the parents take necessary initiative to rehabilitate this child hence which

reflect positive attitude towards their children with Mental Retardation.
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Item-17.Do you approach concern professionals for his future life?

The parents have shows 74% in the above mentioned item and followed 26% No. This
table also shows the parents approach concern professionals for his future life. Hence
which reflect positive attitude towards their children with Mental Retardation.

Item-18.Do you encourage other family members to co-operate in your efforts to
rehabilitate this special child?

The parents have shows 70% in the above mentioned item and followed 30% no. This
table also shows the parents encourage other family members to co-operate in efforts to
rehabilitate this special child. Hence which reflect positive attitude towards their children
with Mental Retardation?

Item-19.Do you learn the skills from the specialists/teacher and impart those skills to
your child with Mental Retardation?

The parents have shows 70% in the above mentioned item and followed 30% No. This
table also shows the parents learn the skills from the specialists/teacher and impart those
skills to child with Mental Retardation. Hence which reflect positive attitude towards
their children with Mental Retardation?

Item-20.Do you take some effort to change the attitude of the society by your way of
functioning in the education of your child with Mental Retardation?

The parents have shows 80% in the above mentioned item and followed 20% No. This
table also shows the parents take some effort to change the attitude of the society by way
of functioning in the education of child with Mental Retardation. Hence which reflect

positive attitude towards their children with Mental Retardation?

DISSCUSSION

The present study aimed to find out the attitudes of parents towards their children
with Mental Retardation in Coimbatore district in Tamil Nadu.

In this study, parents of age group 25-50 years who have children with Mental
Retardation, difference socio-economic levels and educational levels were included in the
study. In this study, numbers of samples 50 (27 father and 23 mother) were taken. 

The various characteristics of the sample, which were included in the present study,

were gender, educational & socio- economic level of the parents. As in table -10, fathers
showed the lowest positive attitudes towards their children with Mental Retardation.

Out of 50 samples, 25 samples were 10+2, where as 16 were graduate and 9 sample
in master degree. Maximum sample showed positive attitudes towards their children with
Mental Retardation. There is no relationship between education level and level of positive

attitudes towards children with Mental Retardation.
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As per Socio-economic status, out of 50 parents, 29 were having low socio- economic

status, 19 parents having middle socio- economic status, and 2 parents having high socio-
economic status that means more number of samples in low socio- economic level. 58%
showed low socio-economic status parents. 19% middle socio-economic status and 4%
showed the high socio-economic status. But this showed that there was no difference in
all variables.

Out of 50 samples 98% showed the positive attitude and only 2% showed the negative
attitude. It indicates that there is no difference on attitudes of parents between socio-
economic status age, education, gender, locality, and occupation. Table no. 10 showed
the highly positive attitude 88% and only 12% negative attitude.

Thus, the present study showed no difference in most of the variables consider for the
study which may be due to less number of samples, or sampling errors, or in any other
variables which has not been considered in the study. 

THE FINDINGS OF THE STUDY WERE AS FOLLOWS

There is no difference on attitudes of mother and father towards their child with
Mental Retardation. Both mother & father show positive attitudes towards their child
with Mental Retardation.

There is no difference on attitudes of parents towards their children with Mental
Retardation based on educational level. Parents show medium positive attitudes towards
their child with Mental Retardation.

There is no difference on attitudes of parents having children with Mental Retardation
belongs to rural and urban areas.

There is no difference on attitudes of parents, who belongs to difference socio- economic
background..

Finally, it was found that there is no difference on attitudes of parents in relation to
gender, educational level; socio- economic status, locality of retardation of their child.

Thus, most of the variables considered in this study is showing no difference, may be
due to less number of samples, or sampling errors, or some other variables which couldn’t
included in this study.

Limitation of the study:

The present study will be confined to Coimbatore District in Tamil Nadu.

The size of the samples in each of the group being rather small, the findings must be

viewed with caution.

The present study about attitude is a wide area of the investigator but this study is

only few aspects involved in attitude.
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Due to lack of time, this present study will be carried out only five special schools in

Coimbatore district.

Due to lack of time this present study will conducted only with a small sample (n=50)

size.

SUMMARY AND CONCLUSION

Thus the present study aims to know to assess about “Parental Attitudes towards

Their Children with Mental Retardation”

50 samples were selected randomly for the present study. The research design chosen

was descriptive research design. The data were collected through survey method. A

questionnaire was given to the samples to see the difference activities given by the parents

of Children with Mental Retardation.

Looking after children with Mental Retardation poses practical, emotional, financial

and social problems and this may adversely affect the well- being of the family. Families

with children with Mental Retardation experience greater stress than the others. They

also have great difficulty in trying to understand the many causes for retardation. Some

parents become so involved in the children with Mental Retardation that the needs other

family members may be neglected. The interactional patterns between the parents and

retarded child very much influenced by the type of attitude.

The present study was designed with the aim to assess the attitudes as perceived by

parents (both mother and father) in relation to gender, educational level and socio-

economic level of the parents Coimbatore district in Tamil Nadu. Several studies have

been conducted in India but review of literature also showed that no such studies conducted

in the state of Tamil Nadu.

In order to fulfill these aims, parents of 50, both male and female age – ranging from

25 years to 55 years, who registered in Composite five Special School Coimbatore District

In Tamil Nadu.

CONCLUSION

It can be concluded that the parents (father and mother) of children with mental

retardation are having positive attitude towards their children with mental retardation.

But steel they required comprehensive training programme for their children with mental

retardation for better practice at home. This will help the overall development of children

with mental retardation. Positive attitude of the parents will also helpful for creating

good atmosphere and learning environment at the home. This will boost the self confidence

of their children with mental retardation.
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Educational Interest of Secondary School Students

Dr. Prasanna Kumar Sahoo

ABSTRACT

Educational interest is defined as one’s own pattern of preferences likes and dislikes

preferred in any manner for a given educational area or subject. Educational interest of the

students should be assessed at the secondary stage to help them to take right choices in

opting for right type of courses and vocation. An attempt has been made by the investigator

to find out the difference in the interest of the secondary school students in different subject

areas due to their gender, parental education, occupational and income variation. 100

secondary school students of government and private schools of Darjeeling District, West

Bengal were selected randomly. Boys were found to show more interest in commerce, science

and technical education and girls showed more interest in humanities, home science and

fine arts. Differences in the interest of the students were also revealed in different educational

areas due to their parental education, occupation and income variation. On the basis of the

findings of the study some suggestions were made for the teachers and parents to identify

the interest of the students in different subject areas and to guide them for selecting subjects

at the higher secondary stage according to their interest and to get success in their future

life.

Key words- Educational Interest, Secondary school students, Educational guidance

INTRODUCTION

Interest means to make a difference. It describes why the organism tends to favour

some situation and thus comes to react to them in a very selective manner. It plays an

important role in the development of the behaviour and personality and is very important

to understand the individual and to guide his future plans and activities. The intelligence

and aptitude are unable to predict educational and vocational success without considering

the individual’s interest. Interest is one of the key factors among the non-intellectual

factors. Therefore the identification and measurement of interests, is very essential for

the educational and vocational guidance.

Principal, Pragati College of Education, Siliguri, Darjeeling,West Bengal, E mail-prasannakumarmitu@gmail.com
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An interest may be defined as a tendency to make consistent choices in a certain

direction without external pressure and in the face of alternatives, i.e. it represents a

tendency to select certain activities or things in preference to certain others. Interests are

the product of the individual’s environment. It means teachers; educational administrators

and guidance workers should have a close watch on the students’ interest from the very

beginning of the life of the individual. Therefore educational guidance should be provided

to the child from the very early stage when the child enters school and continues even

after a stable choice has been made. It is intimately related with child’s acquisition of

knowledge, understanding and skill which actually form the basis for his educational

choices. It is usually happens in the schools where no guidance programme exists, that

pupils choose such subjects for the study which have no or little relationship with their

vocational goals and ambitions, with the result they get traumatic shock when they find

that they have not prepared themselves for the vocation which they wanted to enter.

Whether the child is learning in school or is trying to carve out a career for himself, or is

engaged in building up relationship of a personal-social nature to live a happy corporate

life, there is for educational, vocational and personal-social guidance.

The educational interest plays very significant roles in educational guidance.

Educational guidance is the process of helping a student to develop and accept an integrated

and adequate picture of himself and a clear undertaking of his problems and of his role in

the world of education( school and college), with satisfaction to himself and benefit to

school and society.

Today’s child is the future citizen of our country. The fate of our country depends on

these resources. If these resources are properly used they will have significant contribution

in the process of nation building. Teachers, parents desire that their children must climb

ladder of success to as high as possible. At the higher secondary stage the students have to

opt for diversification of courses and to select their vocation in their future life. Therefore

it is very important for the teachers and parents to study the child’s interest to different

subject areas like agriculture, commerce, science, Humanities, Fine Arts, and Technical

Education etc. Educational interest of the students at the secondary level will no doubt

help the teacher and parents to help, to guide and counsel the students to take right

choices in opting for right type of courses and vocation. The growing consensus for

technical profession and accordingly the growth of number of technical institutions is the

prime consideration in the present day educational system. Many brilliant, meritorious

and creative students having a ragging desire for the technical vocation and profession

even they leave aside general institutional programme. They opt for highly paid tuition

fees professional coaching institution to suit to the requirements of the profession in

medicine and engineering. A general belief in the society that parents also desire all their

offspring to be highly professionalized it makes their dreams come true. Parental inspiration

stem from the academic qualification and occupation of their parents. Therefore a need
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was felt to find out the degree and magnitude of parental involvement in choosing scientific

and technical stream.

Buddhadev (1989) indicated that boys had a favourable interest towards science
subjects and the highly intelligent group of pupil (regardless of gender) had a better attitude
towards Mathematics and English than their low intelligence counterparts. Chander (1990)
found that high and low achievers did not differ significantly in regard to their educational
interest pattern and also showed high scientific vocational interest. Choudhary (1990)
conducted a study to find out the vocational aspiration, occupational choices and academic
choices of students. The sample consisted of 196 Class IX students in the city of Pune. It
was found that 40% of the total sample wanted to become doctors and engineers. The
majority of students preferred science stream for continuing their studies and further
career. Sharma and Dhendup (1990) studied the sex difference in educational and
vocational aspiration of Tibetan students. The study found no significance sex difference
in educational aspiration of students. Pradhan (1995) studied the educational interest of
Higher Secondary girl students in relation to their stream of study. The sample comprised
of 150 girls, 75 Arts, 54 Science and 21 Commerce. It was found that there was no significant
difference among Higher Secondary girl students studying in Arts, Science and Commerce
streams with regard to their interest in literacy, scientific, social service, artistic
contribution and home management activities. Lepcha(2012) revealed that though there
was no significant difference in educational interest of secondary students in relation to
gender and parental education. The boys of secondary schools showed more interest in
the practical based subject like science, engineering and girls were more inclined towards
medical, fine arts etc. Furthermore, it was revealed that no significant caste difference
was found in the educational interest of secondary school students.

The review of the researches mentioned earlier and the inferences drawn from the
concept promoted the researcher to put forth the following research questions.

 Do the secondary school students show favourable interest towards different
educational areas?

 If so, to what degree and what extent?

 Do the secondary school students differ in the level of their educational interest
towards different subject areas due to gender variation?

 Do parental education, occupation and income play any significant role in
framing interest towards different subjects of the secondary school students?

Answers to the above questions led the researcher to conduct the present study to
explore the impact of gender, parental occupation, education and income in the interest
of the students in different subject areas.

Therefore the problem was stated as “Educational Interest of Secondary school

students”.
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 To study the educational interest of the students at secondary level.

 To find out significant difference if any in the educational interest of the
secondary school students in relation to their gender, parental education,
occupation and income variation.

The following hypotheses have been formulated on the basis of the objective and research

question asked.

HO1 Secondary school boys and girls do not differ significantly in their educational

interest.

HO2 There is no significant difference in educational interest of secondary school

students in relation to their parental education variation.

HO3 There is no significant difference educational interest of secondary school students

in relation to their parental occupation variation.

HO4 There is no significant difference in educational interest of secondary school

students in relation to their parental income variation.

Normative survey method of descriptive type was used in the present study to know

the educational interest of the students.

100 secondary school students (50 boys and 50 girls) of government and private schools

of Darjeeling District, West Bengal were selected randomly.

To assess the educational interest of the secondary school students, The Educational

Interest Record of Kulshrestha (2007) was used in the study. The record contains 98

educational subjects belonging to seven different educational interest areas like Agriculture,

Commerce, Fine Arts, Home Science, Humanities, Science, and Technology. Each of these

educational areas are based on the school education system and has fourteen subjects on

the record, seven on horizontal and seven on vertical side. The maximum possible scores

under each educational interest area is 14 and the minimum 0. High score indicates high

interest and low score indicates low interest in different subject areas.

Gender and Parental Education Difference in the Educational
Interest of the Students

The 100 secondary school students were categorized gender (50 boys and 50 girls)

and parental education(less than Xth and more than Xth qualification) variation. ‘t’ ratios

were calculated to find out the significant mean differences in the educational interest of

the students due to gender and parental education variation in case of all the subject

areas. In case of gender variation‘t’ ratios were found to be 0.125, 0.08, 2.00, 2.00, 1.00,0.29

and 0.86 in Agriculture, Commerce, Fine Arts, Home Science, Humanities, Science and

Technical Education respectively. ‘t’ ratios were found to be significant in case of Fine
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Arts and Home Science areas. But when the mean differences were analysed in all the

subject areas it was found that boys had more interest in Agriculture, Commerce, Technical

Education and Science subjects and girls had more interest in Fine Arts, Home Science

and Humanities subjects.

In case of parental education variation, ‘t’ ratios were found to be 19.7, 0.37, 0.77,

0.14, 5.37, 4.12, 4.4 in case of Agriculture, Commerce, Fine Arts, Home Science,

Humanities, Science and Technical Education respectively. Significant mean differences

were found in Agriculture, Humanities, Science and Technical Education variation. When

the mean differences were analysed it was found that students belonging to less than Xth

qualification had more interest in Agriculture, Fine Arts and Home Science subjects and

the students belonging to more than Xth qualification had more interest in Commerce,

Humanities, Science and Technical Education qualification.

Parental Occupation difference in the Educational Interest of the
secondary school students

To find out significant mean differences in the educational interest areas of the students

due to parental occupation variation, the total sample was categorized under three

important occupational categories i.e. academics, professionals and farmers. More number

of students were found in the professional category of parents. The mean score of the

students and ÷2in each area was calculated. The calculated ÷2 in Agriculture, Commerce,

Fine Arts, Home Science, Humanities, Science and Technical Education areas were found

to be 0.2, 0.05, 0.08, 0.23, 0.05, 0.32 and 0.08 respectively and hence was not significant

in none of the educational interest areas. But when mean differences were analysed in all

the areas it was revealed that the students of the academicians had more interest in artistic,

Fine Arts, Home Science, Technical Education and Science. The students of the

professionals had more interest in Commercial areas and the students of Farmers had

more interest in Agriculture and Humanities subject areas.

Parental Income variation

To find out the significant mean differences in the educational interest of the students

due to parental income variation, the students were categorized under three income groups

i.e. High(more than 3 lakhs ), Average(1-3 lakhs) and low(less than 1 lakh). The ÷2 of

equal mean was calculated in each of the areas i.e. Agriculture, Commerce, Fine Arts,

Home Science, Humanities, Science and Technical Education were found to be 0.25,

0.19, 0.07, 0.23, 24.30, 0.36 and 12.63 respectively. ÷2 was found to be significant in case

of Humanities and Technical Education only. But when the mean scores of the students

belonging to high, average and low income groups in all the areas were analysed, it was

found that the students of high income groups had more interest in Fine Arts, Science,

Technical Education, average income groups had more interest in Commerce, Home science
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and Humanities and the low income groups in Agricultural subject areas. This may be

due to the high cost of the technical and professional educations of the present era.

Hence it can be concluded that parental education, occupation and income have
some direct bearing in the interest of the students in different subject areas.

An interest is learned motive which drives a person to occupy himself with an activity
when he is free to choose and determine fit. A whim is a temporary interest while it lasts,
it may be as strong as, or even stronger than, as interest, but because it gives only temporary
satisfaction, it wanes in strength very rapidly. True interests are more persistent because
they satisfy a need in the individual’s life. Interests can be put in categories and have been
repeatedly analyzed in many studies. Educational interests thus provide not only intellectual
development but also the development of personality and broaden the pupils’ mind in all
walks of life, namely educational, physical, biological, mental, moral, social, emotional
and cultural. The pupils may fulfil their inner ambitions and quench their inner thirst of
various interests by choosing and selecting the interested educational subjects. These are
very essential to grow as perfect and responsible as well as respectable citizens of a nation.
It is very important to know that the educational interest/s of students because it is that
very dominating interest forms the base of their future. Interests serve as a strong
motivation to learn and grow dynamically in that particular area provided the right direction
and encouragement. Hence, the following recommendations have been made basing on
the findings of the present study and also keeping into consideration the present educational
interest of secondary school students.

1. At the Secondary School level, students are at their crucial stage. The interest of
boys and girls may vary and at times interact. Thus the knowledge about varying
interest would help educators to encourage students to focus on their strengths
and work on their weaknesses.

2. Parents and teachers should enable students to develop awareness of the scope
in different educational areas and guide them accordingly.

3. The management should provide favourable environment to the students
ensuring their educational interest and provide counselling in different subject
areas.

4. Parental education, occupation and income also play an important role in
framing interest in the young minds. Some parents have always been actively
involved in enhancing their children’s development and educational progress.
This spontaneous activity has taken a number of forms including ‘good parenting’
in the home pre-school (which provides a good foundation of skills, values, attitudes
and self concept). Therefore, more visits to school to gather relevant information
and establish good relationships; discussions with teachers to keep abreast of the
child’s progress or to discuss emergent problems; and assisting more broadly in
the practical would help in the performance of the concerned child.
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ICT in Teacher's Training:
Possibilities and Challenges

Mr. Krishna Kumar Srivastava

ABSTRACT

While information and communication technology (ICT) is not a panacea for all

educational problems, today’s technologies are essential tools for teaching and learning. To

use these tools effectively and efficiently, teachers need visions of the technologies’ potential,

opportunities to apply them, training and just-in-time support, and time to experiment. Only

then can teachers be informed and confident in their use of new technologies (Bowes, 2003).

Teaching is becoming one of the most challenging professions in our society where knowledge

is expanding rapidly and much of it is available to students as well as teachers at the same

time (Perraton, Robinson, & Creed, 2001). As new concepts of learning have evolved, teachers

are expected to facilitate learning and make it meaningful to individual learners rather than

just to provide knowledge and skills. Modern developments of innovative information and

communication technology (ICT) have provided new possibilities to teaching professions, but

at the same time have placed more demands on teachers to learn how to use these new

information and communication technology (ICT) in their teaching (Robinson & Latchem,

2003). These challenges ask teachers to continuously retrain themselves and acquire new

knowledge and skills while maintaining their jobs (Carlson & Gadio, 2002). Then what can

be done to help teachers meet these challenges?

INTRODUCTIONTT

Today, a variety of ICT can facilitate not only delivery of instruction, but also learning

process itself. Moreover, ICT can promote international collaboration and networking in

education and professional development. There is a range of ICT options, from video-

conferencing through multimedia delivery to web sites, which can be used to meet the

challenges teachers face today.

In fact, there has been increasing evidence that ICT may be able to provide more

flexible and effective ways for lifelong professional development for today’s teachers

Assistant Professor/Course Co-ordinator, Odisha–BPIIRTAR
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because of rapid development in ICT, especially the Internet, traditional initial teacher

training as well as in service continued training institutions worldwide are undergoing a

rapid change in the structure and content of their training and delivery methods of their

courses. However, combining new technologies with effective pedagogy has become a

daunting task for both initial teacher training and in-service training institutions.

ICT IN TEACHER’S TRAINING

Discussions with experts and readings of the latest researches and reports identified

ten of the latest trends that will affect learning. Of these three trends are directly relevant
to ICT that were identified in the year 2011. These are:

.Technology-Smart Curricula

Technology is increasingly becoming integrated into the school curriculum. The current
goal is to help teachers learn how to use the computer as a tool to teach English,
mathematics, science and other subjects.

 The Digital Divide

The Digital Divide refers to the chasm in technological know-how between the
haves and have-nots. There are many on-going efforts to bridge the chasm.
These efforts range from collaborative efforts aimed at providing the massive
funding required, to capability building programs for utilizing ICT.

 Distance Learning via Internet

There is a clear direction towards using the Internet to open education to students
everywhere. The use of the Internet ranges from making course materials
available on-line, to using the Internet as the communication tool for the course.

HOW TO USE ICT IN TEACHER’S TRAINING

ICT can change the way teachers teach and that it is especially useful in supporting
more

Student-centred approaches to instruction and in developing the higher order skills
and promoting collaborative activities (Haddad, 2003). Recognizing the importance of
ICT in teaching and learning, a majority of the countries in the world have provided ICT
in teacher’s training in a variety of forms and degrees. Even though many teachers report
that they have not had adequate training to prepare themselves to use technology effectively
in teaching and learning, there seem to be several efforts around the world in which
countries are effectively using technology to train teachers, and/or are training teachers
to use technology as tools for enhancing teaching and learning. ICT teacher’s training
can take many forms. Teachers can be trained to learn how to use ICT or teachers can be
trained via ICT. ICT can be used as a core or a complementary means to the teacher

training process (Collis & Jung, 2003).
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USE OF ICT AS MAIN CONTENT FOCUS OF TEACHER’S TRAINING

Most of the early ICT teacher’s training programs in the 1990s focused on ICT use as

the main training content. This approach has an emphasis on teacher training in how to

use ICT in the classroom. It addresses issues such as selecting appropriate ICT tools and

supporting students in the use of those tools, using ICT to promote learning activities,

developing new methods of facilitating learning and evaluating student performance,

and so on. The trainee is expected to use ICT while teaching, depending on the school’s

ICT infrastructure. The curriculum of ICT Teacher’s Training should cover the learning,

thinking and the effective use of instructional technologies in the classroom; instructional

planning models; selecting, creating, evaluating, and integrating instructional technologies

and resource materials; promoting creativity and complex thinking through ICT project

work activities; and organizing and managing instructional activities with appropriate

ICT resources in the classroom.”

This approach of using ICT as the main content focus of teacher training emphasizes

the development of basic ICT skills, design and development skills, and pedagogical

strategies. However, the basic ICT skill development, rather than the ICT-pedagogical

integration, has been the major concern of teacher training.

USE OF ICT AS PART OF TEACHING METHODS

This approach integrates ICT into teacher training to facilitate some aspects of training.

Two cases below show how a variety of ICT are adopted as part of effective training

methods. In these cases, teachers are provided with examples of ICT-pedagogy integration

in their training process. They are provided the “examples of real educators and learners

using successful practices of technology to support instruction and learning in their

classrooms.” Video sequences are viewed by teachers’ focus groups who then discuss the

strategies and techniques of classroom management, assessment, etc. In this specific

case, teachers learn how to use ICT in their classrooms by actually being engaged in the

process of ICT-integrated training.

ICT AS CORE TECHNOLOGY FOR DELIVERING TEACHER’S TRAINING

In this approach, ICT is used as the major way of providing the learning experience of

teacher training and the digital technology is frequently become the core technology of

ICT teacher’s training. The content of this approach does not necessarily focus on ICT

skill itself but rather covers a variety of ICT applications. An Internet-based online teacher

training is recently introduced and has been found to provide a flexible and interactive

training environment for teachers (Jung, 2003). However, costs related to the online

training cannot be ignored in most parts of the world and effective online training

pedagogies for ICT teacher training have yet to be explored.
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USE OF ICT TO FACILITATE TEACHER’S PROFESSIONAL
DEVELOPMENT AND NETWORKING

Whereas the use of ICT as core technology for delivering teacher training can be

found in limited contexts, there are many examples of ICT, particularly Internet and

Web-based communication technologies, being used to support teachers’ on-going

professional development and networking. Many countries have developed a website or

websites to provide online resources for teachers and facilitate teachers’ networking based

on the assumption that professional development should be an integral part of daily

practice for all teachers and the use of the Internet would enhance continuous professional

development activities of teachers, connecting teachers to larger teaching communities

and allowing for interaction with expert groups.

One of the best ways to develop teachers’ ICT skills and promote ICT-pedagogy

integration in their teaching is the provision of ICT-based training environments where

on-demand access to materials, peers, and networks of experts where expertise and advices

can be obtained and active discussion can take place in relation to technology or pedagogy.

In this regard, the approach of using ICT to support teachers’ on-going professional

development and networking can be very effective as long as organized support is provided

(Pacey, 1999).

VIRTUAL INSTITUTIONS IN INDIAN PERSPECTIVES

What is happening in the Indian perspectives in terms of educational technology? The

latest technology trend worldwide is virtual education. This is a trend in the Indian

perspectives as well. Virtual institutions can be classified under three categories: those

with complete, complementary or supplementary environments.

 Complete environments are those that include a complete cycle of instruction
so that students need to interact only with the virtual institution. The whole
cycle, from application to enrolment to take the course, up to assessment and
completion, are all online. In the Indian perspectives, very few institutions have
this kind of environment.

 Complementary environments are those that include one or more compulsory
virtual components in a physical institution mode. This means that there is at
least one component has to be taken online, without any other alternative mode
being offered. Although an increasing number of institutions are moving toward
this direction, there is not that many yet because most institutions have offerings
in at least dual mode.

 Supplementary environments are those with non-compulsory virtual components
of the instructional process. This is what most virtual institutions have. There
are websites that provide information about the institutions and their course
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offerings. Some parts of a course might be available online, with electronic
discussion groups being an integral part of the activities.

TECHNOLOGIES USED BY VIRTUAL INSTITUTIONS

The virtual institutions can use any of the following technologies:

 World Wide Web

 Satellite broadcasting

 Video conferencing

 Compact disc technology

KEY EMERGING TECHNOLOGIES

As technology develops with its characteristic high speed, the following technologies

are emerging for future use:

 Continuing development of the Internet and the Web

 Wireless technology

 Machine translation

 Local power generation

 Speech recognition software

KEYS TO EFFECTIVE ICT TEACHER TRAINING PROGRAMS

A number of factors are seen to be critical for ICT teacher’s training programs to be

effective. These are:

 Incentives and support for teacher training

 Teacher-directed training

 Adequate access to technology

 Community partnerships

 On-going informal support and training opportunities

 Technology Applications in Education: Teachers and Teacher Trainers

 Technology Tools for Producing Instructional Media

 Using Leading Edge Technologies for Quality Education

DESIRED ICT COMPETENCIES FOR TEACHERS

The initial teacher training curriculum implies the desired ICT competencies for

teachers, which could be the following:

 Positive attitude toward ICT

 Understanding of the educational potential of ICT
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 Ability to use a range of ICT, especially audio, video, print and computers

 Ability to use of ICT for teaching specific subjects

 Ability to use ICT effectively in the curriculum

 Ability to manage ICT in the classroom

 Ability to evaluate ICT use

 Ability to ensure differentiation and progression

 Other technical capabilities

USE OF ICT IN TEACHER’S PROFESSIONAL DEVELOPMENT

The demand from ministries of education and teachers themselves for professional

development in the use of technology is outpacing the capacity of conventional approaches,

such as face-to-face training, to respond. There is an additional issue of increased

complexity and content of the training required – as the Internet is introduced a whole

new set of skills and knowledge is required among teachers far beyond simple computer

literacy (word processing). Teachers not only have to know their subject matter and basic

pedagogy, they are also expected to model higher-order thinking processes, work in

interdisciplinary teams, and inculcate leadership and communication skills. At the same

time, they are supposed to deliver better student results on standardized tests, while

addressing larger societal problems (HIV/AIDS, conflict resolution, disintegration of

families, etc.). Traditional teacher training approaches are simply not equipped to deal

with all these new expectations. Teacher professional development in the use of information

and communication technology (ICT) should embody and model the forms of pedagogy

that teachers can use themselves in their classrooms. These training programs should –

 Empower teachers to develop their knowledge and skills actively and

experientially, in a variety of learning environments, both individual and

collaborative.

 Include a variety of learning strategies, including direct instruction, deduction,

discussion, drill and practice, induction and sharing.

 Aim at higher-order thinking skills.

 Provide an authentic learning environment so that teachers engage in concrete

tasks within realistic scenarios.

 Emphasize ways that information and communication technology (ICT) can

facilitate and enhance teachers’ professional lives.

 Encourage teachers to be mentors, tutors and guides of the students’ learning

process (rather than simple presenters of knowledge and information).

 Develop teachers’ skills in learning how to learn (define learning objectives,

plan and evaluate learning strategies, monitor progress and adjust as needed).
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 Promote cooperative and collaborative learning.

 Be sensitive to the culture and diversity of teachers as learners, using a
multifaceted approach so as to respond to different learning styles, opportunities,
environments and starting points.

 Enable learning independent of time and place (anytime, anywhere learning).

A key for successful teacher professional development programs is a modular structure,

corresponding to different levels of teacher expertise and experience using information

and communication technology (ICT). Adapting materials to teachers’ comfort level and

starting points is essential. Finally, these principles of teacher professional development

for technology imply the need to build community and systems of on-going support, from

peers, mentors and experts. Single training events that leave teachers alone afterwards

should be avoided.

KEY CHALLENGES IN ICT TEACHER’S TRAINING

Some basic challenges related to ICT teacher’s training are as follows:

1. Access

 Connectivity: Being connected within the school and to resources outside the
school was a critical issue in teacher professional development. Without access
to the Internet and without sufficient quantity and quality of equipment, it was
felt that teachers are not likely to be highly motivated to participate in professional
development activities related to ICT.

 Software tools: Easy access to productivity tools and associated learning resources
arose as a common concern. The perceived needs were for interconnected
databases to demonstrate and promote the use of ICT across and within all
disciplines in the curriculum, for other tools to be used in the classroom with
the learner, and for resources designed to promote enhanced professional
development. Promoting teacher development through the sharing and exchange
of resource materials and strategies by schools and teachers was seen as a
positive step.

 Curriculum resources: The availability of current quality educational resources
that will help teachers transcend the utilitarian use of ICT by fully integrating
them in the curriculum, and the creation of new models of learning and
teaching.

2. Teacher Preparedness

 Skills and knowledge: Teachers’ basic skills and knowledge in ICT must be
upgraded or developed.

 Attitude toward ICTs: Teachers do not seem believe that the benefits of ICT for
student improvement and teacher fulfilment have been proven through
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academically justified studies. A careful blend of intensive training, guidance
and counselling is necessary to dispel teachers’ fear of redundancy and to accept
their changed role.

 Higher order teaching and learning theories: Teachers need to develop an in-depth
knowledge of learning and instructional theories so they can appropriately apply
ICT into their classroom teaching, and discover new uses for technology.

3. Teacher Motivation

 Regular assessment: Regular assessment of performance linked to defined
competencies was seen as an important motivation for building and enhancing
ICT knowledge and practice.

 School culture: Maintaining sufficient levels of motivation among teachers was
also seen to be related to the school culture and the role of technology within
this culture.

4. Quality Resources

Teachers’ ICT skills are being enhanced through quality resources that are made

available to them. These include using technology to teach technology in teacher training

programs. Rich content and databases are also provided through ongoing, easy electronic

access to exemplar lesson plans and other resources.

5. New Structures

Teachers become part of virtual learning communities where they can share experiences

and learn from remote resource persons. Specialized resource centres are also being

established to meet their learning needs.

6. Sustainable Professional Development

Mentoring was one way of providing the teacher with ongoing encouragement and

motivation. Making technical support available was also one way of continuously

enhancing the teacher’s ICT skills.

IMPLICATION FOR ICT TEACHER’S TRAINING

Beyond the specifics of content for an ICT teacher’s training curriculum, there is a

sense that there is so much that a teacher has to learn to become competent in the use of

ICT for teaching tasks. There is also the prospect of having to keep up with developments

in technology. ICT teacher’s training should therefore be considered as a continuing process,

with the need for continuing support. The initial training may take place as part of pre-

service training, or it could be part of in-service training. Wherever it may take place, the

training should be regarded as a process that must continue even after the formal course

has been completed. This would mean making resources available that will enable the

teacher to pursue self-directed learning.
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FUTURE PROSPECTIVE

Globalization is predicted to lead to increased pressure on developing countries to

invest in the Internet and telecommunications infrastructure. As a result, there will likely

to be increased investments in educational applications of the Internet. Specifically, this

could mean that students and teachers will increasingly make use of technology within

open and flexible learning systems. Although the use of ICT in education and teacher

training will grow more rapidly than expected, traditional technologies will continue to

exist alongside the newer ones. This is because of the tremendous amount of funds it

would take to cross the digital divide. Concerted efforts of international organizations

and governments will however make significant progress in bridging the chasm. The

future prospect of ICT in teacher training may be summarized as:

“In 1999, the status of virtual education was that it was more rhetorical than real.

Now, two years later, it appears to be both more rhetorical and more real. And the gap is

closing between the reality and the rhetoric!” (Jung, I. S., 2001).

CONCLUSION

The analysis of approaches in ICT teacher training indicates that there are possibilities

and challenges in adopting ICT in teacher training and professional development. Overall,

governments and teacher training institutions seem to recognize the importance of

integrating ICT in education and teacher training. In many cases, the national vision for

ICT use in education has been integrated into teacher training. Teacher training approaches

in this paper show that many cases adopt ICT into their training process not just as content

of the training but rather as an integrated training environment and thus allow teachers

to experience ICT-based pedagogies. Hence, it may conclude that a variety of approaches

in ICT-Pedagogy integration in teacher training. Via a variety of examples, the author

tries to show that ICT use is not only a matter of new possibilities but that it also brings

with it new implications and new challenges.
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Major Initiative of Rashtriya
Madhyamik Shiksha Abhiyan (RMSA)

Mr. Avijeet Bhadra

ABSTRACT

A significant component of RMSA is to produce better learner, better teacher and

ensure the quality irrespective of different challenges. Planning in education is a continuous

and a dynamic process and has to be closely monitored, updated, with respect to planning

for equitable access such as infrastructure and expanding reach through ICT, related

recruitment and deployment of teachers and other human resources; for quality such as

training and continuous professional development of teachers, curriculum reforms, use of

ICT, standardisation of pedagogy, examination etc. In addition, areas of planning like

professional development, optimum utilization and rationalization of time, enhancing

creative pursuits through research, interactivity etc. also are important and needs to be

supported by planning for suitable infrastructure, vacancies and financial requirements.

In addition, the planning tool should gradually and eventually become a tool for self-

monitoring, self-appraisal and self-reflection. While, improving the access, equity, quality

and learning outcome are the four parameters of secondary education, it has been the

focus of RMSA, and equal importance is needed to demonstrate outcomes. The National

Resource Group of RMSA therefore strongly recommends to transition towards a theme

based approach than an activity based approach. ‘Whole school based planning and

implementation’ becomes critical to ensure that all schools covered under RMSA benefit

from all the components of the scheme. Secondary school is a period of intense physical

change and formation of identity. It is also the period of intense vibrancy and energy. The

ability for abstract reasoning and logical thinking emerges, allowing children the possibility

of deep engagement with both understanding and generating knowledge beyond the here

and now. A critical understanding of the self in relation to society also emerges during

this period. Thus Rashtriya Madhyamik Shiksha Abhiyan is emphasis on Access Equity,

and quality. These are the three pillar of RMSA, a flagship programme of government of

India.

Project Coordinator-Education, Save The Children, Odisha
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INTRODUCTION

Rashtriya Madhyamik Shiksha Abhiyan (RMSA) was started in 2009 to achieve

universal access to secondary level education by 20171. RMSA aims to make a good

quality secondary education available, accessible and affordable to all by increasing

enrolment in classes IX and X; by ensuring all secondary schools conform to prescribed

minimum standard norms; and by removing gender, socio-economic and disability

barriers. Secondary Education (classes IX and X) is a crucial stage in the educational

hierarchy as it prepares the students for higher education and also for the world of work.

It is, therefore, absolutely essential to strengthen this stage by providing greater access

and also by improving quality in a significant way. Besides providing general education

up to secondary level, it is utmost imperative to impart vocational education and other

relevant skills to students at this level so as to compete in the job market. After RTE came

into effect, RMSA has become essential. The vision for secondary education as mentioned

in the framework for implementation of RMSA (available at MHRD, GOI website) is to

make good quality education available, accessible and affordable to all young persons in

the age group of 14-18 years. With this vision in mind, it further says, the following is to

be achieved:

 To provide a secondary school within a reasonable distance of any habitation,
which should be 5 kilometre for secondary schools and 7 -10kilometers for higher
secondary schools.

 Ensure universal access of secondary education by 2017 (GER of 100%),

 Universal retention by 2020,

 Providing access to secondary education with special references to economically
weaker sections of the society, the educationally backward, the girls and the
disabled children residing in rural areas and other marginalized categories like
SC, ST, OBC and Educationally Backward Minorities (EBM).

The above goal, as per this framework, interprets into the following main objectives;

 To ensure that all secondary schools have physical facilities, staffs and supplies
at least according to the prescribed standards through financial support in case
of Government/ Local Body and Government aided schools, and appropriate
regulatory mechanism in the case of other schools.

 To improve access to secondary schooling to all young person’s according to
norms – through proximate location (say, Secondary Schools within 5 kms, and
Higher Secondary Schools within 7-10 kms)/efficient and safe transport
arrangements/residential facilities, depending on local circumstances including
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open schooling. However in hilly and difficult areas, these norms can be relaxed.
Preferably residential schools may be set up in such areas.

 To ensure that no child is deprived of secondary education of satisfactory quality
due to gender, socio-economic, disability and other barriers.

 To improve quality of secondary education resulting in enhanced intellectual,
social and cultural learning.

 To ensure that all students pursuing secondary education receive education of
good quality

 Achievement of the above objectives would also, inter-alia, signifySubstantial
progress in the direction of the Common School System.

LITERATURE REVIEW

Innovation has played—and continues to play—an important role in the development

of the education system in India. At the elementary level, the District Primary Education

Program (DPEP) had encouraged several innovative approaches, both in the formal and

alternative sectors. In turn, much of the innovation that took place as part of the DPEP

informed and strengthened the SarvaShiksha Abhiyan (SSA) program, which encompassed

these into the larger umbrella program. (Guideline for innovation framework-2011)

Under the current RMSA Framework, States are able to develop innovative ideas in all

their activities. Nothing in these Guidelines should detract from that – indeed it is hoped

that these Guidelines provide States with additional ways of conceiving of innovations

within the existing Framework. However, such innovation is only possible at present

within the norms defining each expenditure category (e.g., teacher training, school up

gradation, etc. It is felt that there should also be the option for States to be creative without

the constraint of norms and for non-State agencies to be involved in designing new ideas.

(Guideline for innovation framework-2011)

Secondary Education is a crucial stage in the educational hierarchy as it prepares the

students for higher education and also for the world of work. Classes IX and X constitute

the secondary stage, whereas classes XI and XII are designated as the higher secondary

stage. The normal age group of the children in secondary classes is 14-16 whereas it is 16-

18 for higher secondary classes. The rigor of the secondary and higher secondary stage,

enables Indian students to compete successfully for education and for jobs globally.

Therefore, it is absolutely essential

To strengthen this stage by providing greater access and also by improving quality in

a significant way. (RMSA framework)

Planning in education is a continuous and a dynamic process and has to be closely

monitored, updated, with respect to planning for equitable access such as infrastructure

and expanding reach through ICT, related recruitment and deployment of teachers and
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other human resources; for quality such as training and continuous professional

development of teachers, curriculum reforms, use of ICT, standardization of pedagogy,

examination etc. In addition, areas of planning like professional development, optimum

utilization and rationalization of time, enhancing creative pursuits through research,

interactivity etc. also are important and needs to be supported by planning for suitable

infrastructure, vacancies and financial requirements. In addition, the planning tool should

gradually and eventually become a tool for self-monitoring, self-appraisal and self-reflection

(RMSA-Guideline 2014)

Rashtriya Madhyamik Shiksha Abhiyan (RMSA) and its three pillar

The major focus of Rashtriya Madhyamik ShikshaAbhiyan(RMSA) is broadly focuses

on – this may be called as the three pillar of Rashtriya MadhyamikShikshaAbhiyan.

 Access

 Equity

 School Quality

Access

Rashtriya Madhyamik Shiksha Abhiyan envisions universal access to secondary schools

by provisioning a secondary school within a reasonable distance of any habitation to

ensure access for universal enrolment of children in the age group of 14 to 18.

 To ensure that all the children between age group (14-16) are enrolled without
leaving any child out of school. Targets to be set for: GER, NER, GPI, Transition
rate, (disaggregated for each category by social groups, gender, language,
religion, etc.

 To ensure that all children who are enrolled in the school are retained till the
completion of secondary education

 Opening of new Secondary Schools/ Higher Secondary Schools in unserved areas
bas on the school mapping exercise. All these buildings will have mandatory
water harvesting system and will be disabled friendly. Rain harvesting systems
will be installed in existing school buildings also.

 Existing school buildings will also be made disabled friendly.

Targets to be set by state for achieve the result, for, promotion rate, dropout rate,

repetition rate (disaggregated for each category by social groups, gender, language, religion,

etc)

Equity: The prime focus of RMSA is to expand access of secondary education to

disadvantaged groups such as SC/ST, minorities, girls etc. the scheme equally focuses on

the requirements of the children with special needs (CWSN) who need to be brought into

the domain of general education by making the general school environment CWSN friendly.
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The scheme provides an opportunity for CWSN, who have completed eight years of elementary

education to continue their education in regular schools at the secondary level.

 To increase opportunities to all students by ensuring every child with special

needs has barrier-free access to a school

 Free lodging/ boarding facilities for students belonging to SC,ST,OBC and

minority communities

 Hostels/ residential schools, cash incentive, uniform, books, separate toilets for

girls.

 Providing scholarships to meritorious/ needy students at secondary level.

 Inclusive education will be the hallmark of all the activities. Efforts will be made

to provide all necessary facilities for the differently abled children in all the

schools.

 Expansion of Open and Distance Learning needs to be undertaken, especially

for those who cannot pursue full time secondary education, and for

supplementation / enrichment of face-to-face instruction. This system

 will also play a crucial role for education of out of school children

Targets to be set by state for achieve the result, No of schools with barrier free access,

Transition rates, and promotion rates of CWSN.

 To increase opportunities to all students by ensuring every school has the required

infrastructure irrespective of the location of the school

Targets to be set for: Reducing the disparity in infrastructure provision within and

across districts / rural-urban areas

 To reduce the disparities in achievement in the Board X exams

Targets to be set for: Class- X results for girls, boys, rural, urban, social category, etc.

School Quality

Recognizing the importance of education in national development, the Twelfth Plan

places an Unprecedented focus on the expansion of education, on significantly improving

the quality of education imparted and on ensuring that educational opportunities are

available to all segments of the society (XII Plan, Govt. of India).The country has made big

strides during the last six decades in the field of school education, with unprecedented

expansion of school infrastructure and student enrolment. What initially began as a move

towards universalizing elementary education through SarvaShikshaAbhiyan got greater

fillip and a new perspective with the Right to Education Act. Consequent to these

developments there has been an increasing demand for secondary education in the country

(Secondary Education Planning & Appraisal Manual, NUEPA, 2012.



Anweshan: A Journal of Education (ISSN No. 22493794) 95

 Providing required infrastructure like, Black Board, furniture, Libraries, Science

& Mathematics laboratories, computer labs, toilet cluster.

 Appointment of additional teachers and in-service training of teachers. Bridge
course for enhancing learning ability for students passing out of class VIII.

 Reviewing curriculum to meet the NCF, 2005 norms.

 Residential accommodation for teachers in rural and difficult hilly areas.

 Preference will be given to accommodation for female teachers

 To ensure 100% of schools have a qualified and effective head teacher by 2017:

 To maximize the utilisation of community resources for the development of the
school

 To make teaching and learning participatory, activity based, child-centred and
friendly

Targets to be set for setting up systems in: CCE, Remedial coaching, Supervision,

monitoring and support

 To provide sufficient numbers of subject-specific, competent teachers

 To ensure all schools have the necessary support staff by 2017

Targets for: Librarians and Lab assistants

Targets to be set for: Each school have at least one subject teacher (40:1), subject

specific training with school subject back ground.Teacher utilization: no of classes each

teacher teachers and number of sections in each class

Targets to be set by state for achieve the result,: Head teachers in all schools, Head

teacher training, student attendance, teacher attendance.

Targets to be set for: SMDC/SMC in all schools.

These all the aspect is emphasizes on the learning outcome-

Despite many gains, education in India faces several challenges. A matter of particular

concern is the steep dropout rate after the elementary level. The sharp drop-off in enrolment

at the middle school level and the increasing enrolment gap from elementary to higher

secondary suggests that the gains at the elementary level have not yet impacted the school

sector as a whole. Disadvantaged groups are worse off with the dropout rates for SCs and

STs higher than the national average. Further, quality of education and learning outcomes

at each stage of education is the central challenge facing the Indian education sector

today. This is particularly critical since both macro- and micro-level evidence suggests

that what matters for both national economic growth as well as individuals’ ability to

participate in this growth process is not the total years of education as much as the quality

of education and value addition for each successive year in school as represented by
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continuously improving learning outcomes and skills. Improving learning outcomes is

crucial for inclusive growth and, therefore, a major focus of the Twelfth Plan is on

measuring and improving learning outcomes for all children, with a clear recognition

that increasing inputs (number of schools, classrooms, teachers and so on) will by

themselves not be enough to ensure quality education for all children(XII Plan, Govt. of

India). In this context, the launch of the ‘Rashtriya Madhyamik Shiksha Abhiyan (RMSA)’

in 2009 to achieve universal secondary education in a mission mode marked a major step

in this direction. The vision of this programme is to make good quality education available,

accessible and affordable to all young persons in the age of 14-18 years (Secondary

Education Planning & Appraisal Manual, NUEPA, 2012

 To ensure each student possesses moral and ethical values that help in building
a healthy society and preserve environment (100% by 2017)

Targets to be set for:% of schools which have a teacher trained on moral and
ethical value development and an appreciation of environment preservation

 To ensure each student has the opportunity to take up vocations/professions as
per ability and interest (100% by 2017)

Targets to be set for: % of schools which provide the opportunity for students to
learn vocational skills

 To ensure each student can apply knowledge of ICT in day to day activities
(100% by 2017)

Targets to be set for: % of teachers trained in the integration of ICT in their
teaching

 To ensure each student achieves age-appropriate mathematical, logical and
linguistic competency, and possess a scientific bent of mind (100% by 2017)

Targets to be set for: Development of learning outcomes, % of schools using
teaching and learning materials, % of learners achieving learning outcomes

Apart from all the programmes there are some of the challenges which we have
identified during the different issues –

Confident that they are physically safe from corporal punishment. However, school
infrastructure is often unsafe with dilapidated buildings, and no or little access to clean
drinking water and hygienic toilets.

 Parents and student confirm that student attending school are confident, happy
and positive.

 While some students benefit from extra-curricular activity in their school, there
is no evidence of a systematic approach to ensuring all student participate in

and enjoy extra-curricular activities.
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 Although most student say they are free from discrimination in their school,

there are some who are made fun of by higher caste student.

 There is no evidence of plans or facilities for schools to respond to emergencies
and

Disasters or for the school communities being alert to their need. In addition some

schools suffer from persistent challenges to safety due to flooding.

 Most families benefit from grant aid although some parents are unaware of
such opportunities.

 There is no evidence of provision for the education and support of students
with special

Needs other than building of ramps. Lack of Resource Teachers and therapists.

 Lack of trained teachers on all disabilities.

 Gap between the students passing out of elementary classes and enrolling in
secondary schools. Child

 Tracking System needs to be developed.

 Low enrolment of CWSN Girls

 Lack of proper and systematic supervision and monitoring system at state and
District level

 Lack of monitoring of different training programme

 Barrier free environment are not appropriate and as per the norms.

 Lack of proper support of SMDC members

 Lack of sufficient well equipped Resource Rooms for different subjective.

Despite all the challenges RMSA has been impacted a lot for achieving the universal

secondary education. Also need to focuses on to ensure that no child is deprived of secondary

education of satisfactory quality due to gender, socio-economic, disability and other

barriers; and to improve quality of secondary education resulting in enhanced intellectual,

social and cultural learning. It is heartening to note that in the Eleventh Five Year Plan

the Government of India had given lot of emphasis to development of secondary education

and the allocation for this sector has been increased many fold in the Eleventh plan, as

compared to the allocations made in the Tenth Five Year Plan. Rashtriya Madhyamik

Shiksha Abhiyan (RMSA), Model Schools, Girls’ Hostel, ICT@schools, Integrated Education

for Disabled in Secondary Schools (IEDSS), National Means cum Merit Scholarship

(NMMS), and Incentive for Girls, Vocational Education and Language Teachers. So we

need to focuses on this scheme for successful implementation of the programme.

LIST OF ACRONYMS USED

MHRD- Ministry of Human Resource Development
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NCERT -National Council of Education, Research and Training

NCF- National Curriculum Framework

NUEPA- National University for Education Planning and Administration

RMSA -RashtriyaMadhyamikShikshaAbhiyan

SC- Scheduled Caste

SCERT- State Council of Educational Research and Training

SMDC- School Management and Development committee

SMC-School Management Committee

SEMIS- Secondary Education Management Information System

SSA -Sarva Shiksha Abhiyan

ST- Scheduled Tribe

UDISE- Unified District Information of Secondary education

GER-Gross Enrolment Ratio

IEDSS-Integrated Education for Disabled in Secondary Schools

NER-Net Enrolment Ratio

NMMS-National Means cum Merit Scholarship (NMMS),
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HINGLISH: The Language of Globalisation

Mr. Somnath Mukherjee

ABSTRACT

‘When we study human language, we are approaching what some might call the “human

essence,” the distinctive qualities of mind that are, so far as we know, unique to man’. –

Noam Chomsky. Language is what makes human beings distinct and unique from other

creatures as well as distuinguished from one race to another. Human Language is a divine

gift of nature. In today’s electronic world we are more gazettic, we prefer more of others

than ours. Hybrid has become the buzz Word, infact we breathe in hybrid culture. One such

example of hybridism is Hinglish- The Language of Globalisation. In this paper, I have tried

to seriate the Hinglish language that is respiring in the towns, cities to agglomeration of

India. I have also tried to justify Hinglish to be as a dialect and emerging language. From

vocabulary, to common expressions, to sentences, songs and advertisements I have tried to

elucidate the paper with various such examples from Indian Context. There are various

reasons which has popularized Hinglishism, one such would be globalization. Today, the

world is a Global Village, people are always connected from one extreme corner with another,

as a result the English is transforming into Hinglish and spreading worldwide at a fast rate

from Asia to Europe. This paper tries to explain Hinglish in terms of a language where there

are some famous hindi lexemes written and spoken within English sentences; there are

certain popular Hinglish compound morphemes with English root word added up with

hindi suffix or prefixes; there are certain semantic relationship being developed by Hindi

and English which leads to the formation of Hinglish; there is also phonological attributes

which makes Hinglish a way of pronunciation of English words and sentences. All in all this

paper tries to excavate the current scenario of India in terms of a new emerging language

Hinglish which is now the Lingua Franca.

Keywords: Hinglish; Cultural Hybridization; Globalisation; Dialect; Language; Lingua

Franca;
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In a shampoo advertisement currently playing on Indian television, Priyanka Chopra,

the Bollywood actress, sashays past a line of open-top sports cars, flicking her glossy

mane, before looking into the camera and saying:‘Come on girls, waqt hai shine karne ka!’

Partly English, partly Hindi, the line-which means ‘Its time to shine!’- is a perfect example

of Hinglish, the fastest growing language in India. While it used to be seen as the patois of

the street and the uneducated, Hinglish has now become the Lingua Franca of India’s

young urban middle class.

 Etymology: A mix of Hindi(official language of India) and English(an associate
official language of India) that is spoken upwards by 350 million people in
urban areas of India. (India contains the largest English-speaking population
in the world). It’s an Indian originated term, a type of code-mixing and code-
switching of two languages. It’s a hybrid language whereby Indian sub-urban
people, youths mix one-two words of Hindi while speaking a English sentence,
or vice a versa. Even Hinglish is the way of pronunciation of English words, or
writing Hindi words in English. It’s a kind of CULTURAL HYBRIDIZATION which
has given birth to this new Indian language, Hinglish.

 Meaning: Hinglish is worlds one of the most potent Anglo-hybrids, and it is
often described as the key to advertising success in India. Hinglish is the arbitrary
usage of Hindi and English, combining both, in one sentence. It is slowly
spreading its root into rural and remote areas via television and spread of mouth,
slowly achieving vernacular status. This highly popular mixing of both the
languages in most parts of central and northern India has grown from the fact
that English is a popular language of choice amongst the urbane youth who
finds itself comfortable in its lexicon. The language which is essentially English
with a Hindi take represents Estuary English for the common person of India,
the vernacular of the middle class and the so called fashionable set through
which millions of Indians communicate.

 Vocabulary: Hinglish words are generally a compound words formed by two
morpheme, where an English root morpheme is added with a Hindi suffix like
Mummyji (where mummy is a root English word and ji is a Hindi suffix being
added with it which forms a compound word). Sometimes some English words
are formed by Indian people which may be also a compound word formation by
antonym added with the root word or sometimes the Hindi words are only taken
to be the original word of that particular element like Pyjama, Serbet, Saree..etc.

Table 1: List of Hinglish words & their meanings

Uncleji: Uncle, father’s friend or an old-male residing in neighbor. Auntyji: Aunt,

mother’s friend or an old-female lady residing in neighbor. Stadium: A bald man
with a fringe of hair. Pre-pone: To bring something forward in time. Co-brother:

brother-in-law, the sister-in-laws husband. Glassy: wanting a drink
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 Pronunciation: Indian states are divided on the basis of language. People have their
own dialect and pronunciation style. There are certain consonants & vowel sounds
of whose articulation is very much incorrectly done by Indians and as a result the
English words become Hinglish and sounds funny like juo instead of You,

Table 2: List of Hinglish Pronunciations of English words

Ishtyle : Style Ishkul: School; Fraandship: Friendship; Chaaklate: Chocolate; Phalower:

Flower: Biuutiful: Beautiful; Pphuny: Funny; Ishhtupid: Stupid; Tip-Taap: Tip-Top;

Aice-Krim: Ice-Cream; Sinema Haal: Cinema Hall; Phar: Four;

 Sentences: It mixes Hindi and English words together, not to mention sentence
structures, to create its very own version of English like Time kiya hua hai? Or I
have haazar things to do. There are also certain Hinglish words written in English
and they have certain Hindi Indianised meanings like Weedi meaning Weed
rolled in beedi..etc.

Bitchara: Someone who pretends to be innocent and helpless but is really a cunning,
malignant.

Table 3: Example of Bitchara in Sentence

Ali: Why is saleem trying to play victim after I called him out on his racism?

Mihir: LOL, he’s being a bitchara.

Ali: Mihir, this is serious and I will block and delete you from real life if you don’t

stop punning.

Nakkal-Head: A dumbass who copies the work of others to make up for their lack of
creativity and intelligence.

Table 4: Example of Nakkal-Head in Sentence

Arvind: hey, can you read my blog please? Would love your feedback.

Rakshita: what the hell, Arvind this is almost my blog copypasted, you goddamned

nakkal-head.

Chaivinist: A person displaying aggressive, exaggerated, and prejudiced love for
chai (tea).

Table 5: Example of Chaivinist in Sentence

Aditya: I love chai so much.

Mira: same.

Aditya: Like you could say I’m a total chaivinist.

Mira: Leave this building right now.

Auntyseptic: A sly and evil auntyji who has the ability to infect and ruin a good
family dinner with her presence.
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Table 6: Example of Auntyseptic in Sentence

Farah: UGGGGHH MY MAUSI IS HERE!

Myra: Hey hey hey, do you need some Dettol to put on your auntyseptic?

Farah: Maybe I shouldn’t have invited you to this dinner at all.

 Phrases: Hinglish has full of two to four words famous phrases which is now
universally used. It adds an element of amuse and makes the moment light. From
the rickshaw pullers to the office men, from the teacher to kaamwali bai( maid
servants) are the creators of this words making Hinglish popularize and enriched.

Table 7: Example of Hinglish Phrases

Bahaut Tension hai! Pukka Idiot! Adjust Kijiye!

Ek chance milega? Life bane jhingalala! Lift milega?

 Advertisements: The economic boom in the country has not only blurred the
boundaries of caste system, it has given birth to Hinglish- a fashionable new
language that is used routinely in music, films and advertising & copywriting.
Pepsi was the forerunner of Hinglish advertising in India. The tagline ‘yeh hi hai
right choice, baby’ meaning ‘You got the right one, baby’ proved to be one of the
most successful in the company’s history. People are not just mixing Hindi and
English words anymore, they are creatively, actively and energetically reinventing
them instead. Hinglish therefore looks likely to continue pushing the barriers of
advertising in India.

Table 8: List of Popular Advertisements in Hinglish

Hungry kiya? (Are you hungry?)- Domino’s Pizza.

Yeh Dil maange more. (The heart wants more.)- Pepsi.

Pal banaye Magical! (Make every moment magical!)- Lays.

Kya ap Close Up karte hai?( Do you use Close Up tooth paste?)- Close Up.

What your bahana is? (what’s your excuse eating Mc Downalds instead of home-cooking?)-
Mc Downalds.

Yeh hai rishton ka time! (It’s time for relationships!)- Domino’s Pizza.

Life ho to aisi!( Life should be like this!)- Pepsi.

Think hatke! (Think indifferently!)- Virgin mobile.

Yeh hai Youngistaan meri jaan! ( My darling, It’s Young peoples land!)- Pepsi.

Hamaari treat. Mc Downalds aaye aur enjoy kare! (Come at Mc Downalds for enjoying my treat!)-
Mc Downalds.

Cup hai to up hai! (When you have a cup, you are in up)- Amul Butter.

Mamata, butter ji? Bengal loves Trinamul (Mamata Banerjee? Bengal loves
Trinamool Congress)- Amul Butter.
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 Expressions: Hing Hinglish has now become a fashion of globalization. Instead
of speaking complex English sentences or Hindi, people are now a day’s using
some common expressions to fulfill their desired speech. In roads while traveling,
or in shopping malls,.. etc people are using some common Hinglish expressions
like Haramzada a noun used to describe a obnoxious, despicable male…etc.

Table 9: List of Common Expressions used in Hinglish

Badmash: adjective A hooligan, an aggressive or violent person.

Changa: adjective fine, great.

Desi: adjective authentic.

Filmi: adjective dramatic, characteristic of Bollywood movie.

Jungli: adjective unruly, wild in behavior.

Yaar: noun friend, used as a familiar or affectionate form of address.

 Bollywood Cinema & Song Names: India is a country still struggling to
establish an identity. It is fair to say that Hinglish has a big role to play moving
forward. Bollywood cinemas are legalizing the desi trend of Hinglish! Not only
giving a catchy names to the cinemas like ‘Money hai to Honey hai’, but in
dialogues too Hinglish has been the first choice of Indian Hindi Cinema.

Table 10: List of Cinema Names in Hinglish

Bheja Fry 2 Dangerous Ishq Son of Sardar

Ek tha Tiger Gangs of Wasseypur Badmash Company

Luv ka the End Ek Villain Always kabhi kabhi

Double Dhamaal Shootout at Lokhandwala Special Chabbis

Do you remember Geeta Duttas: ‘mera naam chin chin chu … Hellow! Mister, How
do you do?’ for Howrah Bridge a fifty years ago? and a monocle-sporting Amitabh
Bachchan bursting out of egg shells, exclaiming: ‘My name is Anthony Gonsalves…!’ or
Shahrukh khan’s That’s the way mahivay…. Even Indian cinemas have famous Hinglish
abbreviations like DDLJ which stands for Dilwale Dulhaniya Le Jayenge and K3G like
Kabhi Khusi Kabhi Gum! The famous song of Prity Zinta ‘It’s the time to Disco, kaun mile
dekho kisko?’ to current songs of Honey Singh’s ‘Party with bhootnath Relax Not!’ Even
Salman Khan’s ‘Hangover, teri baato ka!’ to Babby Doll of Sunny Leone, all trendy hit
songs since 1950 to 2015 it’s Hinglish which emerges out to be the choice of globalization!

 Can we call Hinglish a language?

Descartes rightly said, ‘Thanks to Language, Man became Man’. Let us check some
characteristics of a Human Language and justify whether Hinglish can be called

a Hybrid Indian Language:
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Duality of patterning: Language displays two levels of patterning: it is made up of

sounds and of smaller formal units called morphemes and words. In English we take a

sentence Our teachers like all the students, which can be divided into words Our/teachers/

like/all/the/students; which can again be further divided into morphemes like student+s;

and on sounds l+ai+k. Same wise, a sentence in Hinglish, for example: ‘Daddyji ki blue

shirt bathroom mai pari hui hai’ can be divided into words Daddyji/ki/blue/shirt/bathroom/

mai pari/hui/hai; which can again be divided into morphemes like daddy+ji and sounds

repectively.

Arbitrariness: This means that there is no inherent connection between sounds and

symbols, or between symbols and their referents; for example; dog in English, Kutta in

Hindi or speaking a English sentence and using kutta instead of dog in it is Hinglish.

Therefore, language may be called a system of conventional symbols, where each symbol

represents a stretch of sounds with which a sound is associated.

Creativity: Hinglish possess the characteristics of Creativity as it itself is a creative

language and using a few basic principles of construction, we Indians can create a large

number of constructions; there is no limit to the length of any one sentence. For example:

Bahaut tension hai, iss kaam mei Don’t know kiya kare?...etc.

Redundancy: There is a lot of tonal variation, yes-no type of interrogation question in

Hinglish which makes it Redundant. For example: Would you like some chay? Or Kahan

ho, time ho gaya hai, ake breakfast khalo, quick?..etc.

Property of being dynamic: Hinglish like any other language is dynamic; it is not static.

It keeps on changing at all the levels- at the level of sounds, words and word meanings,

sentences. Coming generations will modify and will change it as per the requirements of

the people who will use it.

Dictionary: A language must have its own dictionary. Hinglish too has one. In which it

has words with their grammar and meanings. The first dictionary of hybrid language has

been gathered by Baljinder Mahal, a Derby based teacher named ‘The Queens Hinglish’.

According to Encyclopaedia Britannica: ‘Language is a system of conventional spoken or

written symbols by means of which human beings, as members of a social group and

participants in its culture, communicate’.

Therefore, Hinglish fully justifies all the characteristics that a language should have and

proves itself to be a desi cum bidesi HYBRID LANGUAGE used by the so called INDIAN

CULTURED people.
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A Study on Environmental
Knowledge among the Sanskrit Students
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ABSTRACT

The study was conducted to evaluate the environmental knowledge of Sanskrit students

in central schools. It covers seven areas of environmental knowledge : forest including

trees, worldlife, pollution etc. 600 students of class IX and X of rayalseema, Telengana,

Andhra regions were taken as data in this study. Study revealed that Sanskrit boys and

girls of central school were similar on their environmental knowledge in Rayalseema,

Telengana and andhra regions. Suggestions have been given for improving environmental

knowledge.

Key words: Environment, Sanskrit students

INTRODUCTION

The destiny of the nation depends upon environment. Environment has become the

concern of all; the academicians, intellectuals, scientist’s policy makers and governments

across the continental. People have become more concerned about the environment. The

Environment has focused attention of the quality of the air we breathe and the water we

drink and how new dam construction harms the wildlife and how strip mining devastates

the landscape and causes floods. We are beginning to realize all aspects of the world

around us that can have profound and potentially negative effects on our health and well

being. There is an increasing realization that the human race now stands at the crossroads

in choosing the options. It has the areas of the environment and development. The industrial

countries have been enjoying more the development; have achieved decent standards of

living. This has given to the biosphere, pollution and eco-degradation, as a result of

affluence and underlying greed. It has now become clear that such pattern of development,

life style and the quality of the life are unsustainable. Decades ago, where environment

*Lecturer in Education, S.J.S.V. Puri

**Lecturer in Education, S.J.S.V. Puri
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was not buzz word, Mahatma Gandhi said the earth provides enough to satisfy needs, but

not greed. Some studies emphasised the need to know about environment soundararaj

(2009), Thuku(2010), Wanjari and Jogi (2010), Pandaya (2010), Pattnaik and

Jyotiprakash (2010). Most of the above studies have been conducted at secondary school

education stage. Studies revealed that now a days students must know their school

atmosphere, classroom environment and surroundings.

OBJECTIVES

 To study difference between central school’s boys and girls Sanskrit students of
rayalseema region on environmental knowledge

 To study the difference between central school’s boys and girls Sanskrit students
of telengana region on environmental knowledge.

 To study the difference between central school’s boys and girls Sanskrit students
of Andhra region on environmental knowledge

 To study the difference between central school’s boys and girls Sanskrit students
of rayalseema, telengana and andhra regions on environmental knowledge.

HYPOTHESES

 There is no significant difference between central school’s boys and girls Sanskrit
students of rayalseema on environmental knowledge.

 There is no significant difference between central school’s boys and girls Sanskrit
students of telengana region on environmental knowledge.

 There is no significant difference between central school’s boys and girls Sanskrit
students of Andhra region on environmental knowledge

 To study the difference between central school’s boys and girls Sanskrit students
of rayalseema, telengana and andhra regions on environmental knowledge

METHOD

Descriptive survey method has been used to conduct the present study.

SAMPLE

In this study, Sanskrit students enrolled in 9th and 10th

Standard were taken from central schools of rayalseema, telengana and Andhra

regions. Using simple random sampling, 600 sanskrit students were selected. Out of 600

sanskrit students( 344 male and 256 female)

TOOL USED

Seema Dhawan’s environmental knowledge scale was used for measuring the

environmental knowledge of central school’s students. Dhawan’s environmental
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questionnaire contains 50 items in total with yes and no responses. It covers seven areas:

1. Forest including trees 2.Pollution (air,water,noise and soil) 3.wildlife and animals

4.energy congervation 5.Environmental and related problems 6.Teaching methods of

environmental education 7.Population.

ANALYSIS

1. Means, SDs and t score of central school’s Sanskrit students of rayalseema region

on environmental knowledge.

Table 1

Sex N Mean SD t- value

Male 154 33.97 4.00

Female 127 33.87 3.87

0.20

From the above table it is clear that the calculated value 0.20 is less than the table

value 1.97 for 1.98 df at 0.05 level. It is not significant at 0.05 level hence the null hypothesis

is accepted. It is concluded that there is no significant difference between the central

school’s boys and girls Sanskrit students of rayalseema region on environmental

knowledge.

2. Means. S.D.s and t score of central school’s Sanskrit students of telengana region

on Environmental knowledge.

Table 2

Sex N Mean S.D. t- value

Male 93 34.17 4.03 0.53

Female 66 33.65 3.64

Table 02 shows that the mean scores of boys and girls were 34.17 and 33.65 respectively.

The critical ratio between two groups comes out to be 0.53. It is not significant at 0.05

level. Therefore null hypothesis accepted. On the basis of the table it can be said that there

is no significant difference between the central school’s boys and girls Sanskrit students

of telengana region on Environmental knowledge.

3. Mean, SD and t-score of central school’s Sanskrit students of Andhra region on

environmental knowledge.
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Table 3

Sex N Mean S.D. t-value

Male 97 33.80 3.62 0.56

Female 63 34.14 3.86

Table -03 clearly shows that the calculated value 0.56 is less than the table value.

Mean score of boys and girls were33.80 and 34.14 respectively. The critical ratio found to

be 0.56, which is not significant at 0.05 level. The null hypothesis is accepted. It is concluded

that there is no significant difference between the central school’s boys and girls Sanskrit

student of Andhra region on environmental knowledge.

Mean,S.D., and t- score of central school’s Sanskrit students of rayalseema, telengana

and Andhra region on environmental knowledge.

Table 4

Sex N Mean S.D. t-value

Male 344 33.98 3.90

Female 256 33.93 3.81

0.14

Table -04 Reveals that mean scores of boys and girls were 33.98 and 33.93 respectively.

The obtained t value 0.14,which is not significant. The null hypothesis is accepted. It

means there is no significant difference between the central school’s boys and girls Sanskrit

students of rayalseema, telengana and Andhra region on environmental knowledge.

CONCLUSION

The following conclusions are drawn on the basis of finding s of the study.

1. Sanskrit boys and girls of central school were similar on their environmental
knowledge in rayalseema region.

2. Sanskrit boys and girls of central schools were similar on their environmental
knowledge in Telengana region.

3. Sanskrit boys and girls of central school were similar on their environmental
knowledge in Andhra region.

4. Sanskrit boys and girls of central school were similar on their environmental
knowledge in Rayalseema, Telengana and andhra regions.

EDUCATIONAL IMPLICATIONS

From the study It can be concluded that Sanskrit boys and girls of central schools in

rayalseema, telengana and Andhra were alike on environmental knowledge still such

kind of related topics should be included. Environment related some practical works should
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be arranged because in that situation theoretical portions may be beneficial for the

students. Some events,competitions,schemes may be organised like quiz,speech

competition, essay writing competitions,NSS. Prizes must be distributed to the winner

students and participants should be encouraged. To increase the students’ interest and to

build the a healthy nation students, teachers and policy makers should start some grssroot

level’s work. Students are to be motivated and guided about swachh bharat abhiyan to

clean their surroundings because cleanliness is next to godliness.

REFERENCES

Bhalla (.2011) enhancing environmental education awareness of the school students by the use of various
models of teaching, school scince, vol.47, NCERT, Newdelhi.

Jyoti (2008) To study the relationship between environment awareness and academic achievement at
secondary school level,MDU, Rohtak.

Pandaya,S.Rr.(2010) study of the effect of the co-operative learning model on academic achievement and
environmental awareness of the students.

Pattnaik,P.K.& Jyotiprakash, S.(2010) study of classroom environment in relation to residential status of
highschool students.

Thuku,F. W. & Hungi,N. (2010) classroom environment view of science,ment & middile school students,
Journal of educational research, vol.85,.

Wanjari S.G.& Jogi, K.(2010) Environmental education for conservation & sustainable development, Indian
journal of psychometry and education,37(2)p:136-140.



Anweshan: A Journal of Education (ISSN No. 22493794) 111

Anweshan Journal of Education is the official journal of Bhagwan
Mahaveer College of Education. The main aim is to provide an open
forum for student teachers, teacher educators, educational administrators
and research scholars to Stimulate original and innovative thinking in
education through presentation of different ideas, critical thinking of
contemporary educational problems, views and experience on improved
educational practices. This contains thought provoking reflective articles
by distinguished educationists on important issues, discussions, analysis
of educational issues and problems, book reviews and other relevant
features. The opinions and views expressed in this journal are those of
the authors and do not necessarily reflect the position of the editor,
Advisory board and Bhagwan Mahaveer College of Education,
Jagdishpur, Sonepat, Haryana.

SUBSCRIPTION RATES

1 Year 2 Year 3 Years

Institution Rs. 1000/- Rs. 1800/- Rs. 3500/-

Individual Rs. 800/- Rs. 1500/- Rs. 2000/-

For Institution Abroad $ 50/- $ 80/- $ 120/-

Make the payment through demand draft only.

In Favor of
SR Publishing House
Payabl at New Delhi

or

Bhagwan Mahaveer College
of Education Payable at Sonepat



Notice to Contributors

The contributors should send their articles, research papers on the e-mail ID

Journalaje@gmail.com or srph22011@gmail.com, contributors should send a certificate

to the effect that the article/papers has neither been published in any journal nor it has

been sent for publication in anywhere else Authors are requested to send two copies of

(Hard and Soft type, 1.5 line space, font size .12 font size- Times New Roman) article/

research papers. It should not exceed 4500 words Authors are requested to send the CD

containing full text paper including references, tables, charts & maps in MS-word format.

References are to be prepared as per APA(2009) guidelines. The article/Paper should be

written in English language only. Each paper should be preceded by an abstract of about

100-150 words, and keywords. The Author/Authors should present their material in logical

order, stating with statement of purpose/objectives and progressing through analysis of

evidence to conclusions and implications. Articles not considered for publication will not

be sent back.


